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ABSTRACT 

The objectives of this study were to find out whether or not there was a significant 
difference in reading comprehension achievement between the tenth grade students of 
MA Al-Fatah Palembang who are taught by using Coop-Dis-Q strategy and those who 
are not, and to find out whether or not there was a significant improvement before and 
after the treatments on students’ narrative reading comprehension achievement taught 
by using Coop-Dis-Q strategy at the tenth grade of MA Al-Fatah Palembang. This study 
used quasi-experimental design using non equivalent pretest-posttest design. The 
population of the study was all the tenth grade students of MA Al-Fatah Palembang. 
The sample of the study was taken by using convenience sampling. The total number of 
the sample was 70 students, 35 students belonged to experimental group and 35 students 
belonged to control group. In collecting data, the researcher used test. The test was 
given twice to experimental and control groups, as a pretest and posttest. To verify the 
hypotheses, the data pretest and posttest of the experimental and control groups were 
analyzed by using independent sample t-test and paired sample t-test in SPSS 20 
program. The finding showed that the p-output (sig.(2-tailed)) was 0.004 lower than 
0.05 and the t-value 2.990 was higher than t-table 1.667. And than p-output from paired 
sample t-test was 0.000 lower than 0.05 with df=34 (1.690) and the t-value 11.109. 
therefore it could be stated that the null hypothesis (Ho) was rejected and the alternative 
hypothesis (Ha) was accepted. It means that narrative reading comprehension by using 
Coop-Dis-Q strategy had a significant improvement on the students’ reading 
comprehension achievement. 

Keywords : reading comprehension, Coop-Dis-Q strategy. 
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CHAPTER I 

INTRODUCTION 

 

This chapter discusses: (1) background, (2) problems of the study,           (3) 

objective of the study, (4) significance of the study, (5) hypotheses of the study, and (6) 

criteria of testing the hypotheses. 

 

1. 1 Background 

Reading is one of skills in English. Alyousef (2005, p. 144) states that reading 

can be seen as an “interactive” process between a reader and a text which leads to 

automaticity or (reading fluency). According to Hibbard and Wagner (2013, p. 1), 

reading is a complex behavior including decoding words, developing fluency, and 

improving comprehension. Perfetti (2001, p. 12800) defines reading skill as an 

individuals’ standing on some reading assessment. Skilled readers are those whose 

score above some standard on this assessment; readers of low skill are those whose 

score below some standard. In addition, reading has been emphasized in the holy Qur’an 

as follows: 

  

 

 



Certainly did Allah confer (great) favor upon the believers when He sent among them a 

Messenger from themselves, reciting to them His verses and purifying them and 

teaching them the Book and wisdom, although they had been before in manifest error 

(Al-imran: 164). The verse above explains that Allah had sent among His believers the 

Messengger of Allah SWT (the prophet Muhammad SAW), the prophet had recited to 

them the Qurán, and he also had taught the Qurán and Hadisth.    

Reading has an important role in English. According to Anderson (2003, p. 2), 

reading is an essential skill for learners of English. For most of learners,                        it 

is the most important skill to master in order to ensure success in learning.            With 

strengthened reading skills, learners of English tend to make greater progress in other 

areas of language learning. In addition, Abdullah, Sabapathy, Theethappan, and Hassan 

(2012, p. 233) state that reading is the most integral part in language learning. It enables 

students of a higher learning to open the window to the outside world as readers with 

strengthened reading skills will be able to progress and attain greater development in all 

academic areas. 

In Indonesia, the teachers have to teach English on the basis of national 

curriculum called KTSP 2006. In basic competencies of learning English at the tenth 

grade students of senior high school level, the learners enable to respond                    the 

meaning and rhetorical steps in essay by using a variety of language accurately in the 

context of everyday life in the text form: recount, narrative, and procedure. Narrative 

text is one of texts in reading. The researcher found out that the students of MA Al-

Fatah have lack ability to answer the items of narrative reading text.          It was proved 

that out from 70 students there were only 33 students who can reach kkm level (≥75). 



Therefore the reseacher assumed that the students had difficulties in learning narrative 

text. For this reason the reseacher will focuss on the study in narrtive reading text. 

Based on the researchers’ preliminary study on October 24th, 2015 at MA Al-

Fatah Palembang, the researcher did informal interview with the teacher                      

related to some information acquired on students’ learning problem that happened when 

the teacher of English teaches narrative reading text. The researcher also did informal 

interview with the five students of MA Al-Fatah, and the researcher gave                 a 

questionnaire about narrative texts to the twenty of the tenth grade students in MA Al-

Fatah. The result showed that the students had problems in comprehending an English 

text, especially in narrative texts.  

The problems of the tenth grade students in MA Al-Fatah included,        (1) the 

students had difficulty in comprehending the content of narrative text,      (2) the 

students had difficulty in understanding the meaning of narrative text,     (3) the students 

had difficulty in answering the questions of narrative text, and    (4) the students had 

difficulty in expressing their thought. 

Many learners have problems in comprehending the text. Gahagan (2007, p. 1) 

states that students in todays’ society have difficulty comprehending text. According to 

Bean (2001, p. 133), many of today’s students are poor readers, overwhelmed by the 

density of their college textbooks and baffled by the strangeness and complexity of 

primary sources and by their unfamiliarity with academic discourse. Bean (2001, pp. 

133-137) also states ten factors that make reading difficult. There are misunderstanding 

of the reading process, failure to adjust reading strategy for different purposes, difficulty 

in perceiving the structure of an argument as they read, difficulty in assimilating the 

unfamiliar, difficulty                    in appreciating a text’s rhetorical context, difficulty 



seeing themselves                              in conversation with the author, lack of the 

‘cultural literacy’ assumed by                          the text’s author, inadequate vocabulary, 

difficulty in tracking complex syntax, and difficulty in adjusting reading strategies to 

the varieties of academic discourse.  

Sarwo (2013, p. 5) states that comprehending narrative text is not as easy as 

many students’ think. Most of the problems faced by them are the lack of vocabulary 

that makes them are not familiar with the words available in the text or passage, difficult 

to understand the main idea, and unable to conclude the content of paragraph. Alyousef 

(2005, p. 147) also mentions that most researches on reading now focus on the effective 

reading strategies that increase students’ comprehension. 

  Based on the problems, the teachers need a new concept and appropriate strategy 

in teaching reading. There are a new strategy and concept in reading comprehension, 

developed by Gauthier (2001) of the University of Houston.                     The strategy is 

Cooperative Discussion and Questioning (Coop-Dis-Q) strategy. Gauthier (2001, p. 

217) mentions that Coop-Dis-Q strategy is developed by taking all three elements 

(cooperative, discussion, and questioning) and incorporating them into one strategy. 

Bender and Larkin (2009, p. 178) also explain that     Coop-Dis- Q strategy is a strategy 

that incorporates three different strategies into one strategy where each strategy supports 

and enhances the effectiveness of                     the other while increasing reading 

comprehension. In addition, According to Rubenstein (2003, p. 1), Coop-Dis-Q can 

assist students of various grades and reading capacities. Ravese (2006, p. 41) also states 

that Coop-Dis-Q                     or cooperative, discussion, and questioning can be used 

with a fiction or non-fiction text. 



Based on the description above, researcher would like to conduct                a 

research study entitle “Using Cooperative Discussion Questioning (Coop-Dis-Q) 

Strategy toward Narrative Reading to the Tenth Grade Students of MA Al-Fatah 

Palembang.” 

 

1.2 Problems of the Study 

      The two research problems of this study are: 

1. Is there any significant improvement before and after the treatments on students’ 

narrative reading comprehension achievement taught by using Coop-Dis-Q 

strategy at the tenth grade of MA Al-Fatah Palembang? 

2. Is there any significant difference between students’ narrative reading 

comprehension achievement taught by using Coop-Dis-Q strategy and those 

who are not at the tenth grade of MA Al-Fatah Palembang? 

1.3 Objectives of the Study 

The objectives of the study are: 

1. to find out whether or not there is a significant improvement before and after the 

treatments on students’ narrative reading comprehension achievement taught by 

using Coop-Dis-Q strategy at the tenth grade of MA Al-Fatah Palembang. 

2. to find out whether or not there is a significant difference between students’ 

narrative reading comprehension achievement taught by using Coop-Dis-Q 

strategy and those who are not at the tenth grade of MA Al-Fatah Palembang. 

1.4 Significance of the Study  

This study is expected to give the beneficial contributions to the teachers of 

English, the students, and other researchers. They are: 



1. The Teachers of English 

Teachers can use this strategy as their strategy when they want to improve their 

ability and get more varied strategies in teaching reading especially in reading 

comprehension of narrative text. Therefore the teacher can develop and improve the 

ability of the learners in narrative reading comprehension because this strategy 

encourages the students to think in different perspective and work in team. 

2. The Students 

This strategy can make students build up their reading habit and also solve their 

difficulties in reading especially in reading comprehension of narrative text. They can 

pay more attention in learning reading and undestand the text intrinsically and 

extrinsically. 

 

 

3. The Next Researchers 

This study will give the other researchers a source or reference of                           

the strategy that can be used for improving or developing students’ comprehension 

about the complex issues and also expand the general knowledge and helping them as 

the guidance in delevoping their researches in the same field. They will also recognize 

teaching English surrounding the current problems and solve the problems. 

1.5 Hypotheses of the Study  

The hypotheses of this study are proposed in the forms of the Null hypothesis 

(Ho) and Alternative hypothesis (Ha). The hypotheses are as follows: 



1. (Ho)1 : There is no significant improvement before and after the treatments on 

students’ narrative reading comprehension achievement taught by using Coop-

Dis-Q strategy at the tenth grade of MA Al-Fatah Palembang. 

(Ha)1 : There is a significant improvement before and after the treatments on 

students’ narrative reading comprehension achievement taught by using Coop-

Dis-Q strategy at the tenth grade of MA Al-Fatah Palembang. 

2. (Ho)2 : There is no significant difference between students’ narrative reading 

comprehension achievement taught by using Coop-Dis-Q strategy and those 

who are not  at the tenth grade of MA Al-Fatah Palembang.    

(Ha)2 : There is a significant difference between students’ narrative reading 

comprehension achievement taught by using Coop-Dis-Q strategy and those 

who are not at the tenth grade of MA Al-Fatah Palembang. 

 

1.6 The Criteria of Testing the Hypotheses 

In criteria of testing the hypotheses, the result depends on the problem 

investigated. To test the hypotheses, the researcher will use the 95% level of significant 

(0,05) at two-tailed test. To prove the research problems, the researcher hypotheses are 

determined based on the following criteria:  

1. - If the p-output (Sig.2-tailed) is lower than 0.05 and t-obtained is higher than t-

table (with df= 34) 1.690, the alternative hypothesis (Ha) is accepted, and the 

null hypothesis (Ho) is rejected. 

- If the p-output (Sig.2-tailed) is higher than 0.05 and t-obtained is lower than t-

table (with df= 34) 1.690, the alternative hyphotesis (Ha) is rejected, and the 

null hypothesis (Ho) is accepted. 



2. - If the p-output (Sig.2-tailed) is lower than 0.05 and t-obtained is higher than t-

table (with df= 69) 1.667, the alternative hypothesis (Ha) is accepted, and the 

null hypothesis (Ho) is rejected. 

- If the p-output (Sig.2-tailed) is higher than 0.05 and t-obtained is lower than t-

table (with df= 69) 1.667, the alternative hyphotesis (Ha) is rejected, and the null 

hypothesis (Ho) is accepted. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CHAPTER II 

LITERATURE REVIEW 

 

This chapter discusses: (1) concept of teaching reading comprehension,                              

(2) the principle of reading comprehension, (3) the stages of reading comprehension, (4) 

concept of narrative text, (5) the generic structure of narrative text, (6) concept of Coop-

Dis-Q strategy, (7) the strengths of Coop-Dis-q strategy, (8) the application of Coop-

Dis-Q strategy, (9) previous related study, and (10) research setting. 

 

2.1 Concept of Teaching Reading Comprehension 

Teaching is a process in transfering the knowledge. Harmer (2007, p.107) 

defines teaching as “transmissions” of knowledge from teacher to students. According 

to Brown (2007, p. 14):  

“Teaching is guiding and facilitating learning, enabling the learners to 
learn, setting conditions for learning, the teacher’s understanding of 
how the learner learns will determine his or her philosophy of 
education, teaching style, approach, methods and techniques. 
Moreover, teaching may be defined as showing or helping someone to 
learn how to do something, giving instructions, guiding in the study of 
something, providing with knowledge, causing to know or 
understand.” 
 

According to Pang, Muaka, Bernbardt, and Kamil (2003 p. 6), reading is about 

understanding written texts. It is a complex activity that involves both perception and 

thought. Reading consists of two related processes: word recognition and 

comprehension. Duffy (2009, p. 14) mentions that the main thing in reading is to 

develop students who read. Saricoban (2002, p. 1) states that  reading is not only a 

receptive skill, but also an active one in that it primarily includes the cognitive abilities 



such as predicting and guessing. In addition, Snow and Chair (2002, p. xv) mention that 

the reading activity involves one or more purposes or tasks, some operations to process 

the text, and the outcomes of performing the activity, all of which occur within some 

specific context.  

Reading is an important skill in English. According to Kamil, Bernbardt, Muaka, 

and Pang (2003 p. 6), learning to read is an important educational goal. For both 

children and adults, the ability to read opens up new worlds and opportunities. Based on 

research by Hollingsworth, Sherman and Zaugra (2007,        p. 17), 70% of students 

thought reading is important. Richards and Renandya (2002, p. 273) state that many 

foreign language students often have reading as one of their most important goals.  

Reading is not just decoding from a foreign language to a mother tongue. Some 

people think it is a process of transferring letters, from print pages to sounds. However, 

reading is more complex than this. Reading involves recognizing and comprehending 

words and sentence patterns (Cohen, Manion & Morrison, 2007, p. 161). According to 

Harmer (2001, p. 201), there are two methods of understanding the content of reading in 

English, both methods of reading are bottom-up and top-down. Bottom-up method is a 

way of reading is done by first recognize the various signs of linguistics, such as letter, 

morphemes, syllable, word, phrase, dicourse markers, and the use of the mechanism of 

the process of linguistic data that will be used as cues. Top-down method is a process of 

reading, which focuses on an overview and understands the text content in general or as 

a whole. 

Richards and Renandya (2002, p. 277) define reading for comprehension as the 

primary purpose for reading (though this is sometimes overlooked when students are 

asked to read overly difficult texts); raising student awareness of main ideas in a text 



and exploring the organization of a text are essential for good comprehension. Wooley 

(2011, p. 15) states that reading comprehension is a process of making meaning from 

text. The goal, therefore is to gain an overall understanding of what is described in the 

text rather than to obtain meaning from isolated words or sentences. According to Duffy 

(2009, p. 14), reading comprehension depends on prior knowledge or knowledge about 

the world. Prior knowledge is expressed with words. Pardo (2004, p. 272) also mentions 

that comprehension is a complex process that has been understood and explained in a 

number of ways. 

Furthermore, according to Ghelani, Sidhu, Jain and Tannock (2004,          p. 

365), reading comprehension is multifaceted and requires the synchrony of a number of 

reading related processes in order to derive meaning from text.                     Snow and 

Chair (2002 p. xiii) begin its thinking by defining the term reading comprehension as 

the process of simultaneously extracting and constructing meaning through interaction 

and involvement with written language. It consists of three elements: the reader, the 

text, and the activity or purpose for reading. 

  

 

2.2 The Principle of Reading Comprehension 

  Brown (2000, pp. 306-308) points out some principle strategies for reading 

comprehension. The principle strategies are as follow: 

1. Identify your purpose in reading text. 

2. Apply spelling rules and conventions for bottom-up decoding. 

3. Use lexical analysis (prefixes, roots, suffixes, etc) to determine meaning.  

4. Guess at meaning (of words, idioms, etc) when you are not certain. 



5. Skim the text for the gist and main ideas.  

6. Scan the text for specific information (names,dates,keywords).  

7. Use silent reading techniques for rapid processing. 

2.3 The Stages of Reading Comprehension 

 According to Saricoban (2002, p. 3), there are three stages of reading. The three 

stages are as follow: 

a. Pre-reading 

The aims of post-reading work are to: 

1. Improve students’ interest in the topic, and motivate them.  

2. Provide some predicting/guessing activities for the reading passage.  

3. Make use of students’ background knowledge about the topic. 

4. Prepare the students for the context of the reading passage. 

5. Build a bridge between the reading passage and the learners’ background 

knowledge, and interests. 

 

 

b. Reading 

The aims of post-reading work are to: 

1. Understand the writer’s purpose, the language structure and the logical 

organization in the reading text.  

2. Develop and help comprehension for the reading text content.  

3. Help students using their own inferring and judging abilities.  

4. Remind the students of the importance of vocabulary for contextual clues for 

meaning and guessing the meaning of unfamiliar words.  



5. Help students make use of cross-cultural elements.  

6. Help students developing their linguistic and sociolinguistic knowledge.   

7. Learn to generalize on the issue under discussion.  

8. Read consciously.  

9. Skim (looking for general information). 

10. Scan (looking for specific information). 

c. Post-reading 

The aims of post-reading work are to: 

1. Help students using their acquired knowledge in similar readings.  

2. Help them integrating their reading skills with the other language skills 

(listening, speaking and writing).  

3. Help them integrating with the foreign culture.  

4. Use of key words and structures to summarize the reading passage.  

 

 

5. Extract the main idea of a paragraph or a reading text.  

6. Interpret descriptions (outlining and summarizing).  

7. Use of classroom games for reading. 

2.4 Concept of Narrative Text  

According to Snow and Chair (2002, p. 16), good comprehenders could be 

engaged in many different types of text. Narrative is one of reading texts that should be 

mastered by students because it is always used in our daily life.                       Fetzer 

(2006, p. 28) defines narrative text as a story that entertains and/or informs the reader, 

while carrying a message resulting in a theme (a universal idea that crosses over time 



and culture), and/or a moral (a lesson learned from the story). Zahoor and Janjua (2013, 

p. 606) also mention that studying narratives is significant as narrative form is an 

inherent tendency of human mind to construct meanings. 

According to Cihodariu (2012, p. 27), narratives are the most important means 

of fixing the meaning of events and of the social and cultural construction of reality. 

Kenan (2005, p. 1) states that newspaper reports, history books, novels, films, comic 

strips, pantomime, dance, gossip, psychoanalytic sessions are only some of the 

narratives which permeate our lives. Abbott (2002, p. 1) says: 

When we think of narrative, usually think of its art, however modest. 
We think of it as novel or sagas or folk or tales or, at the least, as 
anecdotes. We speak of a gift for telling stories. But as true as it is that 
narrative can be an art and that art thrives on narrative, narrative is 
also something we all engage in, artists and non-artists alike. We 
make narrative many times a day, every day of our life. And we start 
doing so almost from the moment we begin to putting words together. 
As soon as we follow a subject with a verb, there is a good chance we 
are engaged in narrative discourse. 

National Literacy Trust (2013) mentions that the essential purpose of narrative is 

to tell a story, but the detailed purpose may vary according to genre. For example, the 

purpose of a myth is often to explain a natural phenomenon and a legend is often 

intended to pass on cultural traditions or beliefs. 

2.5 The Generic Structure of Narrative Text 

In narrative text, there are orientation, complication, resolution and 

reorientation. Sarwo (2003, p. 2) states that in orientation the students need to know the 

scene and the participants. Then, in complication, the students should find the problems 

occur in the story. For the resolution, the students will find how the problems are 

solved. Last, reorientation refers to the conclusion of a story. According to Coffman and 

Reed (2010, p. 5), narrative has been described as having several common components 



including a setting, plot (series episodes based on goals, attempts, outcomes), resolution 

or story ending. The terms and rules of application are often referred to as the story 

grammar of narrative.    

2.6 Concept of Cooperative Discussion Questioning (Coop-Dis-Q) Strategy 

Based on Hollingsworth, Sherman, and Zaugra (2007, p. iii), reading 

comprehension is a concern for the teacher researchers. Cooperative, Discussion, 

Questioning (Coop-Dis-Q) strategy is a new instructional strategy for reading 

comprehension. Gauthier (2001, p. 217) states that a new instructional technique, 

Cooperative Discussion and Questioning (Coop- Dis-Q) is developed by taking all three 

elements (cooperative, discussion and questioning) and incorporating them into one 

strategy. The premise is that the strength of each will augment the benefits of the other 

two, creating a synergistic instructional effect.  

In accordance with Demirel (2012, p. 73), Cooperative Discussion                         

and Questioning (Coop-Dis-Q) whose main area is interested in reading   

comprehension and developing instructional strategies for readers. Coop-Dis-Q reading 

comprehension strategies are processed step by step. The reason behind it that Coop-

Dis-Q is a reading comprehension strategy which is intended to process learning 

together, discussion and questioning one by one. Bender and Larkin (2009, p. 178) 

explain that Coop-Dis-Q strategy is a strategy that incorporates three different strategies 

into one strategy where each strategy supporting and enhancing the effectiveness of the 

other while increasing reading comprehension.  

 Ravese (2006, p. 41) states that Coop-Dis-Q or cooperative discussion and 

questioning can be used with a fiction or non-fiction text. Coop-Dis-Q needs students to 

take active roles in their group and assume responsibility for decision making at several 



levels (Gauthier, 2001, p. 217). In Coop-Dis-Q strategy, there are three strategies –

cooperative, discussion, and questioning. Based on Gauthier’s perception (2001, pp. 

217-218), the three strategies are as follow: 

a. Cooperative learning 

Cooperative learning is a concept that can serve as an umbrella over several 

specific instructional avenues. As such, it leaves a wide range of possibilities for 

implementation. A myriad of strategies fit neatly into this range and can be used to 

help students communicate with one another socially and academically. All in all, 

the premise of cooperative learning is that much more is gained by working in a 

group than by working individually on academic tasks. The areas of discussion and 

questioning, which are discussed next, offer propitious opportunities for confluence 

with cooperative learning. According to Takallou and Veisi (2012, p. 19), 

cooperative learning technique is one of the group works considered as an effective 

technique in improving students’ ability in reading.  

b. Discussion 

By laying the groundwork for discussion as an integral component of learning, the 

teacher conveys a respect for students’ thoughts and opinions. When such a mindset 

is established, the likelihood of students’ full participation in classroom activities 

increases. Gahagan (2007, p. 17) states that through cooperative learning students 

can work out problems they are having together instead of alone. This may lead to 

an increase in comprehension through discussion. Discussion promotes 

interpersonal communication and provides students with a platform for social 

interactions. Omatseye (2007, p. 93) also mentions that a discussion class can be 

most complete, effective and interactive, if at the end of discussion, a separate 



session is set aside to summarise and evaluate content and topic discussed. This 

could be done in the same class session or separate period(s) 

c. Questioning  

Instructional questions serve a formative role, as they guide the student by 

providing choices that can be accepted or rejected along the path of making 

meaning. Evaluative questions have traditionally served a summative role, 

assessing the amount and type of comprehension the student has acquired. Sets of 

questions that contain a representative mixture of instructional/ evaluative and 

efferent/aesthetic items have a greater chance of developing students’ 

comprehension in a multidimensional way. Along with discussion, questioning 

serves as a supportive means to crystallize the intent of cooperative learning. When 

students work together, communicate their thoughts, and seek answers to different 

questions, reading comprehension has a fertile setting in which to occur. 

2.7 The Strengths of Coop-Dis-Q Strategy 

According to Gahagan (2007, p. 17), students can work out problems they are 

having together instead of alone. The strength of each will augment                             

the benefits of the other two, creating a synergistic instructional effect on 

comprehension. This strategy will enhance all of these elements. 

Ravese (2006, p. 41) states that Coop-Dis-Q helps students to strengthen their 

independent reading skills through modeling by both the teacher and by other students. 

According to Gauthier (2001, pp. 217-218), the strengths are as follow: 

1.  Create a synergistic instructional effect. 

2.  Compel students to take active roles. 

3.  Assume students responsibility for decision. 



4.  Realize student the many roles that are often required to solve authentic   

problems. 

5.  Convey a respect for students' thoughts and opinions. 

6.  Increase students’ full participation in class room activities. 

7.  Guide students’ search for meaning. 

Gauthier (2001, p. 218) mentions that when students work together, 

communicate their thoughts, and seek answers to different questions, reading 

comprehension has a fertile setting in which to occur. 

2.8 The Application of Coop-Dis-Q Strategy 

Hollingsead and Ostander (2006, p. 17) state that Coop-Dis-Q consists steps that 

combine cooperative learning, discussion, and questioning. The teacher should actively 

participate in and moderate the discussion, modeling all behaviors expected from 

students. Gauthier (2001, p. 218) mentions that Coop-Dis-Q, presented step by step, is 

an attempt to forge a confluence of cooperative learning, discussion, and questioning. 

Based on Gauthier, the procedures of Coop-Dis-Q strategy are as follows: 

1. Create the Groups 

Teachers create groups for different purposes, according to what the needs of 

individuals are, in addition to what the collective needs of the group happen to be. 

For this strategy, it is suggested that the teacher choose six students to work 

together. The make up of the group can be heterogeneous, homogeneous, or 

whatever style of arrangement is complementary to the teacher's objectives for the 

lesson.  

2. Prepare a Set of Questions. 



When assessing students’ comprehension of reading material, the teacher should 

give thoughtful consideration to the kind of elements that may be important for 

students to glean from the reading. For this step, the teacher will formulate 

questions that reflect these significant elements. The questions should be 

representative of the different kind of cognitive processes involved in 

comprehension (e.g., literal, inferential, and critical). In addition, the set of 

questions should integrate the thoughts expressed earlier regarding 

instructional/evaluative and efferent/aesthetic resonations. The best questions will 

contain aggregate combinations of these areas. Gahagan (2007, p. 18) states that 

questioning for comprehension purposes can be used as an instructional facilitator 

or as an evaluation/assessment tool. 

3. Groups Discuss the Story and Divide Questions. 

The teacher will assemble the group and initiate a general discussion on the unit of 

text that was read by the students. As soon as possible, the teacher will back away 

from the discussion and let the students take charge. When the discussion has 

ended, the teacher will present the set of questions to the students. The questions 

should all appear on one sheet of paper, with one copy for each student, as well as 

on cut strips of paper with each question on a separate strip. Next, the teacher will 

divide the group into two triads, or  minigroups, of three. The use of triads will 

create more opportunities for discussion within the larger group and allow two 

avenues of thought to be pursued separately. The questions are to be perused by the 

whole group and divided equally between the two triads. The students alone will 

decide which questions will go to one triad and which will go to the other. When 



the decision has been made, the strips of paper with the appropriate questions will 

be given to the respective triads.  

 

4. Triads Discuss, Answer, and Add Questions 

The teacher will ask each triad to work on its questions. The activity will be more 

effective if the two triads establish a work area away from one another. For 

reference purposes, each triad should be provided with a copy of whatever unit of 

text is being used with the strategy. Each minigroup will be asked to appoint 

someone to write down the answers, but all students will be encouraged to make 

notes as the questions are answered collectively. Simultaneous work on the 

questions is not necessary, as one triad may prefer morning to afternoon or one day 

of the week to another. Encourage the participating students to express their ideas 

and to discuss and examine all of the thoughts that go into answering the questions. 

The minigroups should be encouraged to add new questions to the list to address 

points that are thought to be important. 

5. Triads Present and Discuss Their Answers. 

The two triads will rejoin each other as a group of six. The teacher will ask the two 

groups to present their answers to each other. Discussion of each answer will take 

place, with students encouraged to offer alternative responses representing different 

points of view. Each triad will be asked if they chose to add any questions to the 

list. If therefore, these will be discussed. The teacher should participate actively in 

this step, moderating the discussion and taking every opportunity to model 

exemplary reasoning and discussion practices. When all questions have been 



answered and all avenues of discussion have been addressed adequately, the 

activity can be judged as successful. 

2.9 Previous Related Studies 

In doing the research, there are two previous studies. First, the research written 

by Herman (2014) entitled “The Effect of Using Coop-Dis-Q Strategy on Reading 

Comprehension of Narrative Text of the Second Year Students at Islamic Senior 

Boarding School Al- Kautsar Pekanbaru in Academic Year 2014/2015.” This research 

is about Cooperative, Discussion, and Questioning (Coop-Dis-Q). The aim of this 

research is to know whether there is a significant difference of result between using and 

without using Coop-Dis-Q strategy on reading comprehension of narrative text of the 

second year students at Islamic Senior Boarding School Al-Kaustar Pekanbaru. Based 

on the Herman’s research, there is a significant effect of using Coop-Dis-Q strategy on 

reading comprehension of narrative text of the second year students at Islamic Senior 

Boarding School Al-Kautsar Pekanbaru.  

There are similarities and differences between this investigation and the 

researcher. The similarities of the previous study and the written present study are that 

both focused on reading comprehension and narrative. Then, both of these studies are 

using Coop-Dis-Q strategy. The differences of both are on sampling and the population. 

The previous study used clustering sampling and the population was at the eleventh 

grade students of MA Al-Kautsar Pekanbaru. The sampling of the researcher was 

purposive sampling and the researcher’s population was at the tenth grade students of 

MA Al-Fatah Palembang. 

Second, the research written by Utami (2013) entitled “The Effect of Using 

Cooperative-Discussion-Questioning (Coop-Dis-Q) Strategy toward Students’ Reading 



Comprehension at Senior High School; A Study at the Eleventh Grade Students of 

Social Program SMA N 16 Padang in Academic Year 2013/2014.” The research is 

about reading strategy developed by Gauthier,                         Coop-Dis-Q strategy. This 

strategy was helped students in comprehending the text of reading. Her research is 

aimed to know the effectiveness of using Coop-Dis-Q in reading comprehension. The 

result of this research is that t-calculated was 2.51, bigger than t-table (2.00) at the 

degree of freedom 59 and at the level of significance 0.05. Based on the result, Coop-

Dis-Q strategy can give significant effect for students’ reading comprehension. The 

result of this research was that Coop-Dis-Q strategy can give significant effect for 

students’ reading comprehension.  

The similarity between previous study and the present study is both of them 

using Coop-Dis-Q strategy in their reasearch. The differences between previous study 

and present study is their population and their sampling.                           The sampling 

of previous study was clustering sampling, and the researcher used purposive sampling. 

The population of the previous study was the eleventh                       grade students of 

SMA N 16 padang and the population of the present study was the tenth grade of MA 

Al-Fatah Palembang. 

2.10 Research Setting 

This research was conducted in Islamic Senior High School Al-Fatah Palembang 

to the tenth grade students. The location of school is at Jl. Prof. K.H. Zainal Abidin 

Fikri KM. 3,5 Komplek UIN Raden Fatah Palembang. It has 10 civil servants. The 

students are divided into three grades. Tenth grade has 104 students, eleventh grade has 

116 students and twelfth grade has 87 students. The total students of MA Al-Fatah 

Palembang can be seen in Table 1 bellow: 



 Table 1 
Total Students of MA Al-Fatah 

 
 

No 
 

Class 
 

Total 
1 X MIA 1 35 
2 X MIA 2 35 
3 X IIS 3 34 

Total Class X 104 
4 XI MIA 1 32 
5 XI MIA 2 31 
6 XI IIS 1 28 
7 XI IIS2 25 

Total Class XI 
 

8 XII IPA 1 31 

9 XII IPA 2 30 

10 XII IPS 1 27 

Total Class IX 87 

Total Students  307 

 
(Source: Administration of MA Al-Fatah Palembang academic year 2015/2016) 

 
 
 
 
 
 

MA Al-Fatah Palembang has enough facilities to develop students’ activeness. 

They are used to supporting teaching, learning and other school activities. Furthermore, 

other facilities in the classroom as blackboards, desks, chairs, and others. MA Al-Fatah 

Palembang also has art facilities, laboratory, and etc. The facilities can be seen in table 2 

bellow:     

 

 

 



            Table 2 
The Facilities of MA Al-Fatah Palembang 

 
No Facility Total of the Facility 

1 Classroom 10 

2 Science Laboratory 1 

3 School Medical 
Room 

1 

4 In Field /Futsal 1 

5 Canteen 1 

6 Student’s Toilets 4 

7 Office Room 1 

8 Teacher’s Room 1 

9 Teacher’s Toilet 2 

10 Security’s Room 1 

11 Mading 1 

Total 24 

 
(Source: Administration of MA Al-Fatah Palembang academic year 2015/2016) 
 

 

 

 

 

 



CHAPTER III 

METHODOLOGY 

 

  This chapter discusses: (1) method of research, (2) variables of research, (3) 

operational definitions, (4) population and sample, (5) techniques for collecting the 

data, (6) research instrument analysis, (7) research treatments analysis, and (8) 

techniques for analyzing the data. 

 

3.1 Method of Research 

Based on the problems and the objectives, the method of this research was an 

experimental method. Fraenkel, Wallen, and Hyun (2012, p. 275) state that a quasi 

experimental design does not include the use of a random assignment, the research who 

employs is design relies instead on the other techniques for controlling or at least 

reducing threats to the internal validity. 

In this research, the researcher used the pre-test post test non equivalent groups 

design. This design is often used quasi experimental group in educational research 

(Cohen, Manion, & Morrison 2007, p. 283).  The design of the pre-test post-test non 

equivalent is as follows: 

 

 

  

 

 

Where : 

Treatment    O1         X O2 

Control  O3  O4 



           : Dash line indicates that the experimental and control group have not been 

equated by randomization 

 O1 : The pretest of the experimental group 

 O2 : The posttest of the experimental group 

 O3 : The pretest of the control group 

 O4 : The posttest of control group 

 X : Treatment in the experimental group taught by using Coop-Dis-Q   strategy 

3.2 Variables of Research 

According to Creswell (2012, p. 13), variable is an attribute (e.g., attitude 

toward the school bond issue) or characteristic of individuals (e.g., gender) that 

researchers study. By explaining the relation among variables, the researcher is 

interested in determining whether or not one or more variables might influence another 

variable. 

There are two kinds of variables in this research. They are independent variable 

and dependent variable. In this research, the dependent variable is students’ narrative 

reading comprehension. The independent variable of this study is cooperative, 

discussion and questioning (Coop-Dis-Q) strategy.  

3.3 Operational Definitions 

Reading is one of English skills. The learners must master this skill if they want 

to learn English. Reading has an important role in English. In knowing the learners’ 

ability, the teacher can calculate their comprehension towards reading texts. 

Comprehension is difficult in reading. Many learners find problems in comprehending 

the text, and many studies try to find the factor and to solve the problems. Based on 

that, many new strategies come to solve the problem. 



Cooperative Discussion Questioning (Coop-Dis-Q) strategy is the new strategy 

that will help improving reading comprehension. The new concept is by incorporating 

three strategies into one strategy. The first is cooperative learning. The learner works in 

a group with his friends in various levels. The second is discussion. In this part, the 

teacher should help the learners to express their opinion and combine with his friends’ 

opinions. By discussion, it can help learners for comprehending the text. The last is 

questioning. By some questions,      it can help the learners in comprehension. In 

addition, by combining these three strategies, it can significantly improve their learning. 

The design of Coop-Dis-Q strategy is also appropriate for all grades and levels. It is also 

for all reading capacity. The researcher combines it with narrative text. Based on the 

researcher’s interview and questionnaire at MA Al-Fatah, the students have problem in 

narrative text. One of the problems is the difficulty in comprehending the content of 

narrative text. 

3.4 Population and Sample 

a. Population 

Creswell (2012, p. 142) states that a population is a group of individuals who 

have the same characteristic. For example, all teachers would make up                       the 

population of teachers, and all high school administrators in a school                          

district would comprise the population of administrators. A target population                            

(or the sampling frame) is a group of individuals (or a group of organizations) with 

some common defining characteristic that the researcher can identify and study. 

In this research, the target population was the tenth grade students of MA Al-

Fatah Palembang. The total of population was 104 students that consist of three classes. 



There are two classes of science that consist of 70 students, and one class of social that 

consists of 34 students. The population of study is displayed in table 3 bellow: 

                                                     Table 3 
                                        Population of the Study 

 
NO Class Male Female Total 

1 

2 

3 

X MIA 1 

X MIA 2 

X IIS 1 

6 

14 

21 

29 

21 

13 

35 

35 

34 

 Total 41 63 104 

 
(Source: Administration of MA Al-Fatah Palembang academic year 2015/2016) 
 

b. Sample 

Creswell (2012, p. 142) defines a sample as a subgroup of the target population 

that the researcher plans to study for generalizing about the target population. In an 

ideal situation, the researcher can select a sample of individuals who are representative 

of the entire population. 

In this research, the sample of this research used convenience sampling 

technique. Fraenkel, Wallen, and Hyun (2012, p. 99) state that a convenience sampling 

is a group of individuals who (conveniently) are available for study.   The researcher 

determined the class of sample by using teacher recommendation. The teacher 

recommended to take X MIA 1 class and X MIA 2 class as sample. Besed on their 

results of pretest test, the higher score is for control group and the lower score is for 

experimental group. Therefore, the control group is X MIA 1, and the experimental 

group is X MIA 2. The number of students of X MIA 1 class was 35 students and X 



MIA 2 class was 35 students. Therefore, the total number of sample was 70 students. 

Finally, it is considered as the specific needs of                        the strategy used that help 

students with struggle readers. The sample of study is in the table 4 below: 

   Table 4 
Sample of the the Study 

 

No Class Group 
The Number of 

Students 

1 X MIA 1 Control Group 35 

2 X MIA 2 
Experimental 

Group 
35 

Total 70 

 
 
3.5 Techniques for Collecting the Data 

1. Tests 

Brown (2004, p. 3) states that test is a method of measuring a person’s ability, 

knowledge, or performance in a given domain. In this research, the test is divided into 

pretest and posttest that each has its own objectives. The test is in a form multiple 

choice test as an instrument. All of questions are about narrative text of reading 

comprehension. The researcher got the narrative texts from                     the students’ 

book and internet script. All of the narrative texts were checked in readability score 

(www.readability-score.com). The results of the text were standard. The total of the 

questions is sixty questions, and each of questions has four options (a,b,c, and d). The 

students were asked to read and find the answers of the questions based on the text. 

Before the test was given to the samples,                       the test was tried out firstly to 

one class of the tenth grade students of MA Muhammadiyah 1 Palembang. After doing 

the try out, the validity and realibility of test items were estimeted first before being 



given to the samples. There were 42 test items that were valid. In making easy when 

scoring, the researcher only took 40 test items. Tests given in the first meeting and the 

last meeting were pre-test and post-test. The purpose of pretest and posttest is to know 

the progress of student’s reading comprehension average score by using Coop-Dis-Q 

strategy. Pretest and posttest are explained in order as follows: 

a. Pretest 

In the research, pretest was given before doing the treatment. Creswell (2012, p. 

297) states that a pretest provides a measure on some attribute or characteristic that you 

assess for participants in an experiment before they receive a treatment. The purpose of 

giving pretest to student is for setting students into either experimental or control group, 

and to know the students’ ability in reading. The pretest was done conducted to the 

sample, both an experimental and control group was given pretest. The result of 

students’ test was checked and scored by the researcher (see appendix B, C and D).  

 

b. Posttest 

Posttest was given after pretest and treatment. The purpose of giving posttest to 

the students is for measuring the improvement of student’s ability in narrative reading 

comprehension. The result of posttest was compared to the result of pretest between the 

experimental and control group in order to know the significant improvement and the 

significant difference of teaching reading comprehension by using Coop-Dis-Q strategy. 

The result of students’ test was checked and scored by the researcher ( see appendix H, I 

and J).   

2. Scoring 
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  The total score that the students got is 100 points if they answer all questions 

correctly.  

3.6 Research Instrument Analysis 

1. Validity Test 

Validity test was carried out to measure whether the instrument for pretest and 

posttest activities are valid or not. Fraenkel, Wallen, and Hyun (2012, p. 147) state that 

validity has been defined as the appropiateness, correctness, meaningfulness and 

usefulness of the specific inferences the researcher makes based on the data collected. In 

measuring the validity in this study, there are two kinds of test. There are as follows: 

 

a. Construct Validity 

  Fraenkel, Wallen, and Hyun (2012, p. 148) state that the construct validity refers 

to the nature of psychological construct or characteristic being measured. The validators 

checked all instruments of this research whether they were all valid. In this part, the 

construct validity of the research instruments involved two types. They were question 

items for pretest and posttest activities, and lesson plans for  experimental group. 

  The researcher asked the lecturers of UIN Raden Fatah Palembang as validators. 

There are some charateristics for expert judgements or validators, such as: (1) English 

educational background, (2) English lecturer, and (3) minimum score TOEFL 500. The 

validators were Manalulaili, S.Pd., M.Ed as the first validator, Eka Sartika, M.Pd as the 

second validator, and Winny A. Riznanda, M.Pd as the third validator. They measured 



including such things as the clarity of printing, size of type, adequacy of work space (if 

needed), appropriateness of language, clarity of directions, and so on regardless of the 

adequacy of the question in an instrument that must be measured by giving test or tryout 

to students later on. From the three validators, the results of instrument test and lesson 

plan form were B. It means that the instrument test and lesson plan can be used with 

slight revision. Based on the result, the resercher could conclude that the test instrument 

and lesson plan were appropriate to be used for research treatments (see appendix K). 

 

b. Validity of Each Question Item 

 Validity of each question item test was used to indicate whether the test items of 

each questions are valid or not. In doing this research, the researcher did the try out of 

the instrument firstly. The tryout of the test was held on Tuesday, 14th of January 2016 

at 10.00 p.m-11.30 p.m. The instruments of the test were tested to 28 students to the 

tenth grade students of MA Muhammadiyah 1 Palembang. The result of the test was 

analyzed by using SPSS 20. To know whether the instruments of each questions are 

valid or not, the score of significance (r-output) was compared to the score of r-table 

product moment.        If the result of the test shows that rcount is higher than rtabel ( with N 

= 28) 0.374 with sample (N) is 28 students, it means that the item is valid.  

 In this case, there were 60 multiple choice items given to the students.                   

It was found that there were 42 test items from 60 test items provided by                          

the researcher which could be used as the instrument since the scores of significance 

were higher than 0.374. The result indicated that 18 items were invalid and 42 items 

were valid. In making easy when scoring, the researcher took 40 question items to be 



the instrument of pretest and posttest. The result analysis of validity in each question 

items was described into table 5 bellow: 

 
 

Table 5 
   Validity Result of Each Questions items 

 

No Validity Test 
Sig.(2-tailed) of 

Pearson 
Correlation 

r-table score Result 

1 Item1 1 0.374 Invalid 

2 Item2 0.254 0.374 Invalid 

3 Item3 0.697 0.374 Valid 

4 Item4 0.416 0.374 Valid  

5 Item5 0,676 0.374 Valid 

6 Item6 0.566 0.374 Valid  

7 Item7 0,566 0.374 Valid  

8 Item8 0.920 0.374 Valid 

9 Item9 0.676 0.374 Valid 

10 Item10 0.416 0.374 Valid 

11 Item11 0.512 0.374 Valid 

12 Item12 0.072 0.374 Invalid 

13 Item13 0.416 0.374 Valid 

14 Item14 0.462 0.374 Valid  

15 Item15 0.416 0.374 Valid 

16 Item16 0.416 0.374 Valid  

17 Item17 0.512 0.374 Valid  

18 Item18 0.291 0.374 Invalid 

19 Item19 0.185 0.374 Invalid 

20 Item20 0.097 0.374 Invalid 

21 Item21 0.697 0.374 Valid 

22 Item22 0.512 0.374 Valid  

23 Item23 0.697 0.374 Valid 

24 Item24 0.153 0.374 Invalid 

25 Item25 0.627 0.374 Valid 

26 Item26 0.627 0.374 Valid 

27 Item27 0.416 0.374 Valid 

28 Item28 0.676 0.374 Valid 

29 Item29 0.291 0.374 Invalid 

30 Item30 0.920 0.374 Valid 

31 Item31 0.591 0.374 Valid 

32 Item32 0.787 0.374 Valid 

33 Item33 0.254 0.374 Invalid 



34 Item34 0.097 0.374 Invalid 

35 Item35 0.697 0.374 Valid 

36 Item36 0.512 0.374 Valid 

37 Item37 0.627 0.374 Valid  

38 Item38 0.416 0.374 Valid  

39 Item39 0.185 0.374 Invalid 

40 Item40 0.153 0.374 Invalid 

41 Item41 0.072 0.374 Invalid 

42 Item42 0.627 0.374 Valid 

43 Item43 0.566 0.374 Valid 

44 Item44 0.697 0.374 Valid  

45 Item45 0.627 0.374 Valid 

46 Item46 0.072 0.374 Invalid 

47 Item47 1 0.374 Invalid 

48 Item48 1 0.374 Invalid 

49 Item49 0.416 0.374 Valid  

50 Item50 0.591 0.374 Valid  

51 Item51 0.697 0.374 Valid  

52 Item52 0.097 0.374 Invalid 

53 Item53 0.512 0.374 Valid  

54 Item54 0.416 0.374 Valid  

55 Item55 0.462 0.374 Valid 

56 Item56 0.416 0.374 Valid 

57 Item57 0.566 0.374 Valid  

58 Item58 0.512 0.374 Valid 

59 Item59 1 0.374 Invalid 

60 Item60 0.462 0.374 Valid 

 

c. Content Validity 

According to Huck (2012, p. 82), with certain tests, questionnaires, or 

inventories, an important question concerns the degree to which the various items 

collectively cover the material that the instrument is supposed to cover.            This 

question can be translated into a concern over the instrument’s content validity. 

A content validity is very important since it is an accurate measure of what it is 

supposed to measure. In order to judge the test whether or not a test has content validity, 

the researcher checked the syllabus from school and then matched them into test 



specification. Huck (2012, p. 82) also mentions that usually, an instrument’s standing 

with respect to content validity is determined simply by having experts carefully 

compare the content of the test against a syllabus or outline that specifies the 

instrument’s claimed domain.  

 Then, the result of analysis in constructing the content validity was presented in 

the test specification table including, objectives of the test, materials, test indicators, 

total of test, types of test, and answer key (see appendix L). 

2. Reliability Test 

Fraenkel, Wallen, and Hyun (2012, p. 147) mention that reliability refers to the 

consistency of scores or answers from one set of items to another. In this study, for 

measuring the reliability, the researcher gave try out firstly with the students and then 

the score of realibility test calculated by SPSS 20 software using split-half procedure 

with spearman-brown formula in internal consistency realibility because this method is 

suitable for multiple choice items. Fraenkel, Wallen, and Hyun (2012, p. 156) assume 

that split half involves scoring two halves (usually odd items versus even item) of a test 

separately for each person and then calculating a correlation coefficient for the two sets 

of scores. 

To measure the reliability test using split half method, it was found that the p-

output of Gutman Split-half Coefficient is 0.730 from the score. It can be stated that the 

reliablity of reading test items is reliable since the p-output is higher than r-table (0.374) 

with sample (N) is 28 students. The result analysis of reliability test was described in 

table 6 bellow: 

 
 
 



 
Table 6 

Result of Reliability Analysis Measured Using Split Half 
 

Reliability Statistics 

Cronbach's Alpha 

Part 1 

Value ,667 

N of 
Items 

20a 

Part 2 

Value ,668 

N of 
Items 

20b 

Total N of Items 40 
Correlation Between Forms ,579 
Spearman-Brown 
Coefficient 

Equal Length ,733 
Unequal Length ,733 

Guttman Split-Half Coefficient ,730 

 
a. The items are: item_1, item_2, item_3, item_4, 
item_5, item_6, item_7, item_8, item_9, item_10, 
item_11, item_12, item_13, item_14, item_15, item_16, 
item_17, item_18, item_19, item_20. 
b. The items are: item_21, item_22, item_23, item_24, 
item_25, item_26, item_27, item_28, item_29, item_30, 
item_31, item_32, item_33, item_34, item_35, item_36, 
item_37, item_38, item_39, item_40. 

 

3.7 Research Treatments Analysis 

Treatment refers to any action or process designed to find out that something is 

effective, workable, and valid. The researcher did the experiment by applying 

Cooperative, Discussion, and Question (Coop-Dis-Q) strategy to the tenth grade 

students of MA Al-Fatah Palembang.  

The research was conducted in 14 meetings. There were two meetings for a pre-

test and posttest and twelve meetings for treatments. Every week, the students got 4 

meetings. Every meeting for treatment, the students of experimental group were given a 



narrative text through the questions that follow. The reading materials were taught 

based on teaching learning objectives that refer to                          the English syllabus 

of senior high school. The researcher took the material from book and internet scripts. 

Before the treatments were given to the experimental group, the researcher had tested 

the readability of the texts firstly. The teaching procedures of experimental group were 

described in table 7 bellow: 

Table 7 
Teaching Procedures of Experimental Group 

No Meeting 
Teaching Procedure  

Learning Activities  Time 
Allocation  

1 Ist 

meeting 
Pretest  90’ 

2 2nd-13th 

meeting 
A. Pre Activities  
1. The teacher Greeting the students 
2. The teacher checks the students’ 

attendance list 
3. The teacher gives some questions that will 

relate to the narrative texts and lets the 
students guess what will be going to learn. 

B. Whilst Activities   
1. The teacher tells the students about the 

topic that they are going to learn 
2. The teacher explains the definition of 

narrative text and gives the example of 
narrative text 

3. The teacher reads aloud the story in front 
of class 

4. The teacher divides the students into six 
groups, each group consist of five and six 
students 

5. The teacher asks the students to discuss 
the story with their group 

6. The teacher gives the sheet of question’s 
paper to each student 

7. The teacher divides again students into 
two triads or minigroups of three 

8. The teacher asks students to read question 
and decide which questions will go to one 
triad and which will go to other. 

10’ 
 
 
 
 
 
 

70’ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



9. The teacher asks the triads to work on its 
questions 

10. The teacher asks the triads to write down 
the answers in the whiteboard 

11. The teacher encourages the triad to add 
questions that are think to be important 

12. The teacher asks the triads of groups to 
rejoin to their group before 

13. The teacher asks the students to discuss 
the triad’s answers  

14. The teacher encourages the students to 
express their ideas and offer alternative 
responses representing different points of 
view 

15. The teacher will be a moderator and help 
student clear the discussion 

 
C. Post Activities  
1. Together with the teacher, the students 

summarize the lesson and give feedback to 
each other. 

2. The teacher closes the class and greets the 
students 

 
 
 
 
 
 
 
 
 
 

10’ 

3 14th 

meeting 
Posttest  90’ 

 

1. Readability Test 

Readability test was done to know the level of reading texts if it is appropriate 

for students’ class level in comprehending the reading texts. According to Caldwell 

(2008, pp. 18-19), the use of readability formulas is to determine the difficulty level of 

text, and to structure their passages from easy to more difficult. The name of 

application is Readability Formulas. Readability Formulas test can be measured by 

using online readability test which can be accessed from www.readability-score.com. In 

readability test, there are research instrument and research treatment.  



According to Fielding (2006, p. 205), there are some categories of flesch 

reading ease score and flesch reading grade level. For more detail the category can be 

seen on the following table 8 and table 9 below: 

 
Table 8 

                                               Reading Ease Score 
 

Reading Ease Score Interpretation  

90-100 Very easy 

80-90 Easy 

70-80 Fairly easy 

60-70 Standard 

50-60 Fairly difficult 

30-50 Difficult 

0-30 Very difficult 

 
 

Table 9 
Reading Grade Level 

 
Flesch Reading Ease 

Score 
Grade 

90-100 5 
80-90 6 
70-80 7 
60-70 8-9 
50-60 10-11 
30-50 Post school/ college 
0-30 University graduate 

 

a. Result of Readability Test of Research Instrument  

 There were some results gotten after checking readability test for research 

instrument texts in flesh-kincaid reading ease score, the word statistics of the texts are: 



(1) the result of “The sacrifice of Raden Kusuma” is standard with                            66.6 

reading ease score, 4.6 characters per word, 1.5 syllable per word, and                   13.7 

words per sentence, (2) the result of “The legend of Prambanan temple”                is 

standard with 66.5 reading ease score, 4.7 characters per word, 1.5 syllable per word, 

and 11.3 words per sentence, (3) the result of “The Legend of Karimun Java Island” is 

standard with 66.1 reading ease score, 4.3 characters per word,                          1.5 

syllable per word, and 10.9 words per sentence, (4) the result of “Orlando and Oliver” is 

standard with 65.4 reading ease score, 4.5 characters per word,                         1.4 

syllable per word, and 18.8 words per sentence, (5) the result of                              

“Calon Arang” is standard with 64.2 reading ease score, 13.4 characters per word,                          

1.5 syllable per word, and 4.4 words per sentence, (6) the result of “Beloved Orlando 

and the Magic Flower” is standard with 64 reading ease score,                          23.3 

characters per word, 1.4 syllable per word, and 4.3 words per sentence,                     (7) 

the result of “Durna’s Trap” is standard with 60.3 reading ease score,                        4.6 

characters per word, 1.5 syllable per word, and 15.5 words per sentence.                The 

result of readability test of researcher’s instrument of narrative text is display in table 10 

below:  

 
Table 10 

Result the Readability Test of Researcher’s Instrument of Narrative Texts 
 

No. 
Reading Text 

Title 

Text Statistics  

Ease 
score 

Grade 
level 

Text 
Category Character 

per word 

Syllable 
per 

word 

Words 
per 

sentence 

1. The sacrifice of 
Raden Kusuma 

4.6 1.5 13.7 66.6 Eight 
grade 

Standard 

2. The Legend of 
Pambranan 
Temple 

4.7 1.5 11.3 66.5 Eight 
grade 

Standard 



3. The legend of 
Karimun Java 
Island 

4.3 1.5 10.9 66.1 Eight 
grade 

Standard 

4 
 
 

Orlando and 
Oliver 

4.5 1.4 18.8 65.4 Eight 
grade 

Standard 

5. Calon Arang 4.4 1.5 13.4 64.2 Eight 
grade 

Standard 

6. Beloved  
Orlando and the 
magic flower 

4.3 1.4 23.3 64 Eight 
grade 

Standard 

7. Durna’s trap 4.6 1.5 15.5 60.3 Eight 
grade 

Standard 

 

b. Result of Readability Test of Research Treatment 

There was some result gotten after checking readability test for research 

treatment texts in flesh-kincaid reading ease score, the word statistics of the texts are: 

(1) the result of “The White Butterfly” is standard with 69.7 reading ease score, 4.3 

characters per word, 1.4 syllable per word, and 18.4 words per sentence, (2) the result of 

“The three Sheiks and Queen of Arabia” is standard with                      69.6 reading ease 

score, 4.2 characters per word, 1.4 syllable per word, and                  22.2 words per 

sentence, (3) the result of “Layla and Qays Majnun” is standard with 69.5 reading ease 

score, 4.5 characters per word, 1.5 syllable per word, and             14.1 words per 

sentence, (4) the result of “The Myth Dewi Sri” is standard with 69.4 reading ease 

score, 4.3 characters per word, 1.5 syllable per word, and                   12.6 words per 

sentence, (5) the result of “Icarus’ Fall” is standard with                         67.6 reading 

ease score, 4.3 characters per word, 1.5 syllable per word, and                  13.5 words per 

sentence, (6) the result of “The Singer and the Dolphin”                              is standard 

with 63.9 reading ease score, 4.4 characters per word, 1.4 syllable per word, and 21.2 

words per sentence, (7) the result of “Gatot Kaca” is standard with 62.6 reading ease 

score, 4.4 characters per word, 1.5 syllable per word, and                    13.6 words per 



sentence, (8) the result of “Putri Mandalika” is standard with               62.3 reading ease 

score, 4.6 characters per word, 1.5 syllable per word, and                    19.1 words per 

sentence, (9) the result of “Ivan the Archer and the Princess”               is Standard with 

61.6 reading ease score, 4.6 characters per word, 1.5 syllable per word, and 19.6 words 

per sentence, (10) the result of “Batara Kala and Senjata Cakra” is standard with 60.7 

reading ease score, 4.2 characters per word,                      1.5 syllable per word, and 20.4 

words per sentence, (11) the result of                            “Nyi Roro Kidul” is standard 

with 60.4 reading ease score, 4.5 characters per word, 1.5 syllable per word, and 21.0 

words per sentence, and (12) the result of “Antony and Cleopatra” is standard with 60 

reading ease score, 4.5 characters per word, 1.6 syllable per word, and 13.4 words per 

sentence. The result of                            the readability test of researcher’s treatment of 

narrative text is display on table                      11 bellow:                                                    

 

 
Table 11 

Result the Readability Test of Researcher’s Treatments of Narrative Texts 

No. 
Reading Text 

Title 

Text Statistics 

Ease 
Score 

Grade 
Level 

Text 
Category Character 

per word 

Syllable 
per 

word 

Words 
per 

sentence 

1. The white 
Butterfly 

4.3 1.4 18.4 69.7 Eight 
grade 

Standard 

2. The three 
Sheiks and 
Queen of Arabia 

4.2 1.4 22.2 69.6 Eight 
grade 

Standard 

3. Layla and Qays 
Majnun 

4.5 1.5 14.1 69.5 Eight 
grade 

Standard 

4. The myth of 
Dewi Sri 

4.3 1.5 12.6 69.4 Eight 
grade 

Standard 

5. Icarus’ Fall 4.3 1.5 13.5 63.9 Ninth 
grade 

Standard 

6. The Singer and 
the Dolphin 

4.4 1.4 21.2 63.2 Eight 
grade 

Standard 



7. Gatot Kaca 4.4 1.5 13.6 62.6 Eight 
grade 

Standard 

8. Putri 
Mandalika  

4.6 1.5 19.1 62.3 Eight 
grade 

Standard 

9. Ivan the Archer 
and the Princess 

4.6 1.5 19.6 61.6 
Eight 
grade 

 
Standard 

10. Batara kala and 
senjata Cakra 
 

4.2 1.5 20.4 60.7 Eight 
grade 

Standard 

11. Nyi Roro Kidul 4.5 1.5 21.0 60.4 Eight 
grade 

Standard 

12. Antony 
&Cleopatra 

4.5 1.6 13.4 60 Eight 
grade 

Standard 

 

2. Research Teaching Schedule 

The researcher did the treatments to the experimental group students suitable 

with the teacher of English schedule for the tenth grade students in academic 2015-

2016. The research was conducted in 12 meetings. There were two meetings for a 

pretest and posttest. Therefore the total meeting was 14 meetings. The research teaching 

schedule is on table 12 below: 

Table 12 
Research Teaching Schedule 

 

No Text’s Title Kind of Text Meeting 
Time 

Allocation 

PRE-TEST 

1. The white Butterfly 

 
Narrative Text 

2nd 

 
2 X 45’ 

2. 
The three Sheiks and 
Queen of Arabia 

3rd 

3. Layla and Qays Majnun 4th 

4. 
The myth of 
Dewi Sri 

5th 

5. Icarus’Fall 6th 

6. 
The Singer and the 
Dolphin 

7th 

7. Gatot Kaca 8th 



8. Putri Mandalika 9th 

9. 
Ivan the Archer and the 
Princess 

10th 

10. 
Batara kala and senjata 
Cakra 

11th 

11. Nyi Roro Kidul 12th 

12. Antony and Cleopatra 13th 

POST-TEST 

 

3.8 Techniques for analyzing the data 

Before analyzing the data to measure the most effective techniques and     the 

interactions among the techniques towards the student reading comprehension,     the 

analysis of the students pre-test and post-test in the experimental and control groups is 

described as follow:  

 

1. Data Description 

In data descriptions, distribution of frequency data and descriptive statistics 

illustrated from the obtain data of students’ pretest and posttest scores in control and 

experimental groups.  

a. Distributions of Frequency Data 

In distribution of frequency data, the students’ score, frequency, percentage was 

achieved. The distributions of frequency data were obtained from students’ pretest score 

in control group, post-test score in control group, pretest score in experimental group, 

and posttest score in experimental group. Then,               the distributions of data 

frequency were presented in the table analysis. 

b. Descriptive Statistics 



Descriptive statistics was obtained from the students’ pretest and posttest scores 

in control, and experimental groups. In descriptive statistic, number of sample, the score 

of minimal, maximal, mean, standard deviation were obtained. 

2. Prerequisite Analysis 

A prerequisite analysis was done before testing the hypotheses.                             

In analyzing the data, the result of prerequisite analysis is needed to know the normality 

and homogeneity of the test scores by the assistance of SPSS 20.                     The 

following is the procedures in pre-requisite analysis.  

a. Normality Test 

Normality test is used to measure whether the obtained data are normal or not 

and to measure students’ pretest and posttest score in control group and experimental 

group. According to Flynn (2003, p.17), value less than 0.05 indicates that the data are 

non-normal. In measuring the normality test,                           the researcher used one 

sample Kolmogorov-Smirnov test in SPSS 20. 

b. Homogeneity Test 

Homogenity is used to measure the obtained scores whether it is homogeneous 

or not, and to measure student’s pretest scores and posttest scores in control group and 

experimental groups. The score was categorized homogeneous when the p-output is 

higher than the mean significant difference at 0.05 levels. Levene Statistics in SPPS 20 

is used in measuring homogeneity test. 

c. Hypothesis Testing 

In measuring the significant difference on students’ reading comprehension 

pretest and posttest scores, independent sample t-test was used to compare two 

population means. There were two samples which were calculated to compare the 



subjects’ mean scores on the pretest and posttest, to see if there is significant difference 

between the students’ posttest scores in experimental group and control group. It is used 

to decide the students’ development in their reading narrative comprehension 

achievement by using cooperative, discussion and questioning (coop-dis-q) strategy.  

a. In measuring the significant improvement, the paired sample t-test was used for 

testing the students’ pretest to posttest scores in experimental groups. The 

significance of experimental group is accepted whenever the p-output (Sig.2-

tailed) is lower than 0.05 and t-obtained is higher than ttable (1.690). While, the 

significant of experimental group is rejected when the p-output (Sig.2-tailed) is 

higher than 0,05 and tvalue is lower than ttable (1.690). 

b. In measuring the significant difference, the independent sample t-test was used for 

testing student’s posttest scores in control and experimental groups. The 

significant difference is accepted whenever the p-output (Sig.2-tailed) is lower 

than 0,05 and t-obtained is higher than ttable (1.667). While,                              

the significant difference is rejected when the p-output (Sig.2-tailed) is higher 

than 0,05 and tvalue is lower than ttable (1.667). 

 

 

 

 

 

 

 

 



CHAPTER IV 

FINDINGS AND INTERPRETATION 

This chapter discusses: (1) findings and (2) interpretation. 

 

4.1 Findings 

The findings of this research were to analyze : (1) data descriptions,                      

(2) prerequisite analysis, and (3) result of hypothesis testing. 

4.1.1 Data Descriptions 

  In data descriptions, there were two analyses conducted. They were distributions 

of frequency data and descriptive statistics. 

a. Distributions of Frequency Data 

In the distribution of data frequency, score, frequency, and percentage were 

analyzed. The scores were acquired from: (a) pretest scores in control group, (b) posttest 

scores in control group, (c) pretest score in experimental group, and (d) posttest scores 

in experimental group (see appendix P). 

1. Students’ Pretest Scores in Control Group 

In distribution of data frequency, the researcher got the interval score, frequency 

and percentage. The result of the pretest scores in control group is described in Table 13 

bellow: 

 

 

 

 



Table 13 
Distribution of Data Frequency on Students’ Pretest Scores  

in Control Group 
 

 
Frequency Percent Valid 

Percent 
Cumulative 

Percent 

Valid 

25.00 1 2.9 2.9 2.9 

32.50 1 2.9 2.9 5.7 

42.50 1 2.9 2.9 8.6 

45.00 1 2.9 2.9 11.4 

47.50 1 2.9 2.9 14.3 

50.00 2 5.7 5.7 20.0 

52.50 4 11.4 11.4 31.4 

55.00 4 11.4 11.4 42.9 

57.50 1 2.9 2.9 45.7 

60.00 8 22.9 22.9 68.6 

62.50 2 5.7 5.7 74.3 

65.00 1 2.9 2.9 77.1 

67.50 2 5.7 5.7 82.9 

70.00 1 2.9 2.9 85.7 

72.50 1 2.9 2.9 88.6 

75.00 1 2.9 2.9 91.4 

77.50 1 2.9 2.9 94.3 

82.50 1 2.9 2.9 97.1 

85.00 1 2.9 2.9 100.0 

Total 35 100.0 100.0 

 

 

 

Based on the result analysis of students’ pretest scores in control group,     it 

showed that one student got 25.00 (2.9%), one student got 32.50 (2.9 %),                    



one student got 42.50 (2.9%), one student got 45.50 (2.9 %), one student got 47.50 (2.9 

%), two students got 50.00 (5.7%), four students got 52.50 (11.4%), four students got 

55.00 (11.4%), one student got 57.50 (2.9%), eight students got 60.00 (22.9%), two 

students got 62.50 (5.7%), one student got 65.00 (2.9%),                   two students got 

67.50 (5.7%), one student got 70.00 (2.9%), one students got 72.50 (2.9%), one student 

got 75.00 (2.9%), one student got 77.50 (2.9%),                     one student got 82.50 

(2.9%), and one student got 85.00 (2.9%). 

2. Students’ Posttest Scores in Control Group 

In distribution of data frequency, the result of the posttest scores in control 

group is described in Table 14 bellow: 

Table 14 
Distribution of Data Frequency on Students’ Posttest Scores 

in Control Group 
 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

35.00 2 5,7 5,7 5,7 

45.00 1 2,9 2,9 8,6 

50.00 1 2,9 2,9 11,4 

52.50 2 5,7 5,7 17,1 

57.50 3 8,6 8,6 25,7 

60.00 5 14,3 14,3 40,0 

62.50 1 2,9 2,9 42,9 

65.00 8 22,9 22,9 65,7 

67.50 1 2,9 2,9 68,6 

70.00 4 11,4 11,4 80,0 

72.50 2 5,7 5,7 85,7 

75.00 1 2,9 2,9 88,6 

77.50 1 2,9 2,9 91,4 



80.00 3 8,6 8,6 100,0 

Total 30 100.0 100.0  

    

   Based on the result analysis of students’ posttest scores in control group, it 

showed that two students got 35.00 (5.7%), one student got 45.00 (2.9%), one student 

got 50.00 (2.9 %), two students got 52.50 (5.7 %), three students got 57.50 (8.6%), five 

students got 60.00 (14.3%), one student got 62.50 (2.9%),                            eight 

students got 65.00 (22.9%), one student got 67.50 (2.9%), four students got 70.00 

(11.4%), two students got 72.50 (5.7%), one student got 75.00 (2.9%),                    one 

student got 77.50 (2.9%), and three students got 80.00 (8.6%). 

3. Students’ Pretest Scores in Experimental Group 

   In distribution of data frequency, the result of the pretest scores in experimental 

group is described in Table 15 bellow: 

Table 15 
Distribution of Data Frequency on Students’ Pretest Scores 

in Experimental Group 
 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

25.00 2 5.7 5.7 5.7 

30.00 1 2.9 2.9 8.6 

22.50 1 2.9 2.9 11.4 

40.00 1 2.9 2.9 14.3 

42.50 1 2.9 2.9 17.1 

45.00 3 8.6 8.6 25.7 

47.50 1 2.9 2.9 28.6 

50.00 2 5.7 5.7 34.3 

52.50 1 2.9 2.9 37.1 

55.00 1 2.9 2.9 40.0 

57.50 1 2.9 2.9 42.9 



60.00 3 8.6 8.6 51.4 

62.50 4 11.4 11.4 62.9 

65.00 1 2.9 2.9 65.7 

67.50 1 2.9 2.9 68.6 

70.00 4 11.4 11.4 80.0 

72.50 4 11.4 11.4 91.4 

75.00 1 2.9 2.9 94.3 

77.50 1 2.9 2.9 97.1 

87.50 1 2.9 2.9 100.0 

Total 35 100.0 100.0 

 
   Based on the result analysis of students’ pretest scores in experiment group, it 

showed that two students got 25.00 (5.7%), one student got 30.00                       (2.9 %), 

one student got 32.50 (2.9 %), one student got 40.00 (2.9 %), one student got 42.50 (2.9 

%), three students got 45.00 (8.6%), one student got 47.50 (2.9%), two students got 

50.00 (5.7%), one student got 52.50 (2.9%), one student got 55.00 (2.9%), one student 

got 57.50 (2.9%), three students got 60.00 (8.6%),                    four students got 62.50 

(11.4%), one student got 65.00 (2.9%), one student got 67.50 (2.9%), four students got 

70.00 (11.4%), four students got 72.50 (11.4%),                         one student got 75.00 

(2.9%), one student got 77.50 (2.9%), and one student got 87.50 (2.9%). 

4. Students’ Posttest Scores in Experimental Group 

In distribution of data frequency, the result of the posttest scores in 

experimentalgroup is described in Table 16 bellow: 

Table 16 
Distribution of Data Frequency on Students’ Posttest Scores 

in Experimental Group 
 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 
45.00 2 5.7 5.7 5.7 

50.00 2 5.7 5.7 11.4 



52.50 1 2.9 2.9 14.3 

60.00 1 2.9 2.9 17.1 

62.50 1 2.9 2.9 20.0 

65.00 3 8.6 8.6 28.6 

67.50 2 5.7 5.7 34.3 

70.00 5 14.3 14.3 48.6 

72.50 3 8.6 8.6 57.1 

75.00 2 5.7 5.7 62.9 

77.50 2 5.7 5.7 68.6 

80.00 2 5.7 5.7 74.3 

82.50 1 2.9 2.9 77.1 

85.00 5 14.3 14.3 91.4 

87.50 1 2.9 2.9 94.3 

90.00 1 2.9 2.9 97.1 

92.50 1 2.9 2.9 100.0 

Total 35 100.0 100.0  

 
 From the analysis above, it showed that two students got 45.00 (5.7%), two 

students got 50.00 (5.7 %), one student got 52.50 (2.9 %), one student got 60.00 (2.9 

%), one student got 62.50 (2.9 %), three students got 65.00 (8.6%),                    two 

students got 67.50 (5.7%), five students got 70.00 (14.3%), three students got 72.50 

(2.9%), two students got 75.00 (5.7%), two students got 77.50 (5.7%),                     two 

students got 80.00 (5.7%), one student got 82.50 (2.9%), five students got 85.00 

(14.3%), one student got 87.50 (2.9%), one student got 90.00 (2.9%), and one student 

got 92.50 (2.9%). 

a. Descriptive Statistics 

In the descriptive statistics, the total of sample (N), minimum and maximum 

scores, mean score, standard deviation were analyzed. The scores were acquired from; 



(a) pretest scores in control group, (b) posttest scores in control group, (c) pretest score 

in experimental group, and (d) posttest scores in experimental group (see appendix Q). 

1. Students’ Pretest Scores in Control Group 

The result analysis of descriptive statistics of students’ pretest in control group is 

described in Table 17 below: 

Table 17 
Descriptive Statistics of Students’ Pretest Scores  

in Control Group 
 

 N Minimum  Maximum Mean 
Std. 

Deviation 

Pretest_Control 35 25.00 85.00 58.6429 12.34228 
Valid N (listwise) 35     

 
   In descriptive statistics of students’ pretest scores in control group, it was found 

that the total number of sample was 35 students. The minimum score was 25.00, the 

maximum score was 85.00, the mean score was 58.6429, and the score of standard 

deviation was 12.34228. 

 

2. Students’ Posttest Scores in Control Group  

The result analysis of descriptive statistics of students’ posttest in control group 

is described in Table 18 bellow: 

Table 18 
Descriptive Statistics of Students’ Posttest Scores 

    in Control Group 
 

 N Minimum  Maximum Mean Std. 
Deviation 

Posttest_control 35 35.00 80.00 63.1429 10.93670 

Valid N (listwise) 35     

 



In descriptive statistics above, it was found that the total number of sample was 

35 students. The minimum score was 35.00, the maximum score was 80.00, mean score 

was 63.1429, and the score of standard deviation was 10.93670. 

3. Students’ Pretest Scores in Experimental Group 

The result analysis of descriptive statistics in experimental group is described in 

Table 19 bellow: 

Table 19 
Descriptive Statistics of Students’ Pretest Scores 

in Experimental Group 
 

 N Minimum  Maximum Mean 
Std. 

Deviation 

Pretest_Experiment 35 25.00 87.50 57.5714 15.47633 

Valid N (listwise) 35     

 
 

 

In descriptive statistics on students’ pretest scores in experimental group above, 

it was found that the total number of sample was 35 students. The minimum score was 

25.00, the maximum score was 87.50, mean score was 57.5714, and the score of 

standard deviation was 15.47633. 

4. Students’ Posttest Scores in Experimental Group 

The result analysis of descriptive statistics in experimental group is described in 

Table 20 bellow: 

 

 

 



Table 20 
Descriptive Statistics of Students’ Posttest Scores 

 in Experimental Group 
 

 N Minimum  Maximum Mean 
Std. 

Deviation 

Posttest_experiment 35 45.00 92.50 71.5714 12.58918 

Valid N (listwise) 35     

 
In descriptive statistics on students’ posttest scores in experimental group above, 

it was found that the total number of sample was 35 students. The minimum score was 

45.00, the maximum score was 92.50, mean score was 71.5714, and the score of 

standard deviation was 12.58918. 

5. Students’ Improvement Score from Pretest to Posttest in Experimental Group 

and Control Group 

The results of improvement score from pretest to posttest in experimental group 

and control group were presented (see appendix R). Based on the data, most of the 

students of experimental group got improvement in their posttest score and some 

students had no improvement. The students who got improvement                             in 

their posttest consisted of 33 students from the total number of students.                      

While, the students who had no improvement in their posttest only consisted of 2 

students from the total number of the students in experimental group. 

   In the control group, there were some students got improvement in their test 

score, few students had no improvements and the others were lack of improvement. The 

students who got an improvement in their test score consisted  of 28 students from the 

total number of students in control group. While,                            the students who had 

no improvement in their posstest consisted of 2 students from the total number of 



students. There were 5 students from the total number of students who was lack of 

improvement on their posttest. 

Finally, it can be seen that the strategy which was implemented in teaching 

English is effective in improving reading achievement of the tenth grade students of 

senior high school. 

4.1.2 Prerequisite Analysis 

In prerequisite analysis, two analyses should be done. They were normality test 

and homogeneity test.  

a. Normality Test  

In measuring normality test, Kolmogorov-Smirnov is used. The normality test is 

used to measure students’ pretest and posttest in control and experimental groups (see 

appendix S). 

1. Students’ Pretest Scores in Control and Experimental Groups 

The computations of normality used the computation in SPSS 20.                      

The result of analysis is figured out in Table 21 below: 

 
 

Table 21 
Normality Test of Students’ Pretest Scores 

in Control and Experimental groups 
 

No Students’ Pretest N 
Kolmogorov 

Smirnov Sig. Result 

1 Control Group 35 0.813 0.523 Normal 

2 Experimental Group 35 0.791 0.588 Normal 

 



After the data obtained from the scores of the 35 students in control group and 

35 students in experimental group, it was found that the p-output of experimental group 

was 0.791 and 0.588. From the result of the p-output, it can be stated that the students’ 

pretest control and experimental group were considered normal since they were higher 

than 0.05. 

2. Students’ Posttest Scores in Control and Experimental Groups 

The computations of normality used the computation in SPSS 20.                     

The result of analysis is figured out in Table 22 bellow: 

Table 22 
Normality Test on Students’ Posttest Scores 

in Control and Experimental Groups 
 

No Students’ Posttest N 
Kolmogorov 

Smirnov 
Sig. Result 

1 Control Group 35 0.538 0.934 Normal 

2 Experimental Group 35 0.636 0.814 Normal 

 
After the data obtained from the scores of the 35 students in control group and 

35 students in experimental group, it was found the p-output from students’ posttest 

scores in control group was 0.934 and experimental group was 0.814. From the score, it 

could be stated that the students’ posttest scores in control and experimental groups 

were considered normal since they were higher than 0.05. 

b. Homogeneity Test  

In the homogeneity test, the students’ pretest and posttest scores in control and 

experimental groups were analyzed by using Levene Statistics analysis. Levene 

statisticsis a formula used to analyze the homogeneity data.                    The 

computations of homogeneity used computation in SPSS 20 (see appendix T). 



1. Students’ Pretest Scores in Control and Experimental Groups 

Homogeneity test is used to find whether the group is homogenous or not. The 

result of homogeneity test of students’ pretest is figured out in Table 23 bellow: 

Table 23 
Homogeneity Test on Students’ Pretest Scores 

in Control and Experimental groups 
 

Levene Statistic df1 df2 Sig. 

3.313 1 68 .073 

 
    Based on measuring homogeneity test of students’ pretest scores, it was found 

that the significance level was 0.073. From the result of the output, it can be stated that 

the students’ pretest scores in control and experimental groups were homogen since it 

was higher than 0.05. 

2. Students’ Posttest Scores in Control and Experimental Group 

    Homogeneity test is used to find whether the group is homogenous or not. The 

computations of homogeneity used computation in SPSS 20. The result of homogeneity 

test of students’ posttest is figured out in Table 24 below: 

Table 24 
Homogeneity Test on Students’ Posttest Scores 

in Control and Experimental groups 
 

Levene Statistic df1 df2 Sig. 

0.900 1 68 .349 

 
Based on measuring homogeneity test, it was found that the significance level 

was 0.349. From the result of the output, it can be stated that the students’ pretest in 

experimental and control group was homogenous since it was higher than 0.05. 



4.1.3 Result of Hypothesis Testing 

In this result of hypothesis testing, measuring means significant improvement 

was presented (see appendix U). 

1. Result Analysis of Paired Sample T-Test from Students’ Pretest Posttest Score 

in Control Groups 

Based on the table analysis, it was found that the p-output is 0.004 with df=34 

(1.690), and t-value = 3.046. It can be stated that there was a significant improvement 

from students’ pretest to posttest scores in control group taught by using strategy that 

usually used by the teacher at MA Al-Fatah Palembang.    Since p-output is lower than 

0.05 and the t-value was higher than t-table (df= 34 1.690). It can be stated that the null 

hypothesis (Ho) is rejected, and                                  the alternative hypothesis (Ha) is 

accepted. The analysis result of paired sample                t-test is figured out in Table 25 

below: 

 

Table 25 
Result Analysis of Paired Sample T-Test From Students’ Pretest Posttest Score in 

Control Groups 

Using strategy that usually 
used by the teacher at MA 

Al-Fatah Palembang 

Paired Sample t-Test 
Ha 

T Df Sig. (2-tailed) 

3.046 34 0.004 Accepted  

 

2. Result Analysis of Paired Sample T-Test from Students’ Pretest Posttest Score 

in Experimental Groups  

In this research, paired sample t-test was used to measure the significant 

improvement on students’ reading comprehension by using Coop-Dis-Q strategy at MA 



Al-Fatah Palembang. The analysis result of paired sample t-test was figured out in 

Table 26 bellow:         

            Table 26 
Result Analysis of Paired Sample T-Test from Students’ Pretest  Posttest Score in  

Experimental Groups 
 

Using Coop-Dis-Q  
Strategy at MA Al-Fatah 

Palembang 

Paired Sample t-Test 
Ha 

T Df Sig. (2-tailed) 

11.109 34 0.000 Accepted  

 

    Based on the table analysis, it was found that the p-output is 0.000 and            t-

value = 11.109. it can be stated that there was a significant improvement from students’ 

pretest to posttest score in experimental group taught by using Coop-Dis-Q Strategy 

since p-ouput is lower that 0.05 and the t-value was higher than            t-table df=34 

(1.690). It can be stated that the null hypothesis (Ho) is rejected and the alternative 

hypothesis is accepted (Ha). 

3. Result Analysis of Independent Sample T-Test from Students’ Pretest Scores 
in Control and Experimental Groups 
 

In this research, independent t-test was used to measure a significant difference 

on students’ reading comprehension score taught by using Coop-Dis-Q strategy and 

those who are not at MA Al-Fatah Palembang. The analysis result of independent 

sample t-test is figured out in Table 27  bellow: 

Table 27 
Result Analysis of independent Sample T-Test from Students’ Pretest Scores in 

Experimental and Control Groups 
 



Using Coop-Dis-Q 
Strategy and Those who 

are not 

Paired Sample t-Test 
Ha 

T Df Sig. (2-tailed) 

0.277 68 0.782 Rejected 

 

From the table analysis, it was found that the p-output was 0.782 and the  t-value 

was 0.277. It can be stated that there was no significant difference on students’ reading 

comprehension scores since the p-output was higher than 0.05 and the t-value was lower 

than t-table (df 68= 1.667). Therefore it was concluded that the null hypothesis (Ho) 

was accepted, and the alternative hypothesis (Ha) was rejected. 

 

 

4. Result Analysis of Independent Sample T-Test from Students’ Posttest                      
Scores Control and Experimental Groups 

In this research, independent t-test was used to measure the significant 

difference on students’ reading comprehension scores taught by using                                   

Coop-Dis-Q Strategy and those who are not at MA Al-Fatah Palembang. The analysis 

result of independent sample t-test was figured out in Table 28 bellow: 

Table 28 
Result Analysis of independent Sample t-test from Students’ Posttest Scores in 

Experimental and Control Groups 
 

 
Using Coop-Dis-Q  

Strategy and those 
who are not at MA 

Al-Fatah Palembang 

Independent Sample T-Test 

Ha 
T Df 

Sig. (2-
tailed) 

2.990 68 0.004 Accepted 



Based on the table analysis, it was found that the p-output was 0.004 and the t-

value was 2.990. It can be stated that there was significant difference on students’ 

reading comprehension scores taught by using Coop-Dis-Q Strategy since the p-output 

was lower than 0.05 and the t-value was higher than t-table    (df 68= 1.667). Therefore 

it was concluded that the null hypothesis (Ho) was rejected, and the alternative 

hypothesis (Ha) was accepted. 

4.2 Interpretation 

Based on the findings above, some interpretatios were made as follows: 

First, there was significant improvement between students pretest and posstest 

scores in experimental and control group. The students of experimental group were 

taught by using Coop-Dis-Q strategy, and the students of control group were not taught 

by using Coop-Dis-Q strategy. Meanwhile, students’ reading comprehension 

achievement in control group also got improvement but not as significant as the the 

experimental group. It can be seen from the result                     of t-value of paired 

sample t-test in experimental group was 11.109, and the result of t-value in control 

group was 3.046. Meanwhile, there was significant difference between the students’ 

posttest score of control group who are taught by                           the teacher of the 

school and the experimental group were taught by the reseacher by using Coop-Dis-Q 

strategy. It can be seen from the result of t-value                                     of independent 

sample t-test from students’ posttest score in experimental and control group was 2.990. 

Since the p-output (0.004) was lower than 0.05 and        t-value (2.990) was higher than 

t-table (df 68 =1.667), the null hypothesis (Ho) was rejected the alternative hyphothesis 

(Ha) was accepted. In short, students’ reading comprehension achivement in 



experimental group was improved after they were being taught by using Coop-Dis-Q 

strategy. It was supported by two previous studies of Coop-Dis-Q strategy,  they are 

from Herman (2014) and Utami (2013) who concluded that there were significant 

effects of using Coop- Dis-Q Strategy on reading comprehension of narrative text. 

Second, the students were more interested and active during the teaching of 

narrative reading by using Cooperative Discussion and Questioning                            

(Coop-Dis-Q) strategy. This is supported by Gauthier (2001, pp. 217-218) who states 

that Coop-Dis-Q strategy compel students to take active roles, when students work 

together, communicate their thoughts, and seek answers to different questions, reading 

comprehension has a fertile setting in which to occur.                              It also 

supported by Demirel (2012, p. 73) who states that Cooperative Discussion and 

Questioning (Coop-Dis-Q) whose main area is interested in reading comprehension and 

developing instructional strategies for readers.  

Third, the students also have improvement in comprehending the text after 

teaching by using Coop-Dis-Q strategy. It can be seen from the result of improvement 

of students pretest and posttest scores in experimental. This is related to Bender and 

Larkin (2009, p. 178) who state that Coop-Dis-Q strategy is a strategy that incorporates 

three different strategies into one strategy where each strategy supports and enhances 

the effectiveness of the other while increasing reading comprehension. Takallou and 

Veisi (2012, p. 19) also mention that cooperative learning technique is one of the group 

works considered as an effective technique in improving students’ ability in reading. 

Finally, it can be stated that there were a significant difference, and           a 

significant improvement on student’s narrative reading comprehension that either of 

groups was taught by using Cooperation, Discussion, and Questioning (Coop-Dis-Q) 



strategy. The reason was because the students got the benefits from the implementation 

of Coop-Dis-Q strategy. The students’ benefits were:                            (1) They tended 

to ask each other in their group more questions that related to                   the text, (2) 

They began to express their thought easily related to the text,                                       (3) 

they began to show a greater interest in asking a significant questions,                                

(4) they began to make question that needed in comprehending the text, and                       

(5) they were able to organize and remember information about a text. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CHAPTER V 

CONCLUSION AND SUGGESTIONS 

This chapter discusses: (1) conclusion and (2) suggestions 

 

5.1 Conclusion 

 Based on the findings and interpretation in the previous chapter,                 some 

conclusions are made. First, there was a significant improvement on students’ narrative 

reading comprehension achievement taught by using Cooperative Discussion and 

Questioning (Coop-Dis-Q) strategy. From the table analysis of the students who were 

taught by using Coop-Dis-Q strategy, it showed that the p-output was 0.000 and t-

obtained was 11.109. Since the p-output was lower than 0.05 level and t-obtained was 

higher that t-table (Df 34= 1.690). Therefore Ho (the null hypothesis) was rejected and 

Ha (the alternative hypothesis) was accepted.  

Second, there was a significant difference on students’ narrative reading 

comprehension achievement between the students who are taught by using Cooperative 

Discussion and Questioning (Coop-Dis-Q) strategy and those who are not. From the 

table analysis, it was found that the p-output is 0.004 with df=68 (1.667), and t-value = 

2.990. It can be stated that there was significant difference between students who were 

taught by using Cooperative, Discussion, and Questioning (Coop-Dis-Q) strategy and 

teacher’s method.  

 

In the last, the result of the study showed that the students who were taught by 

using Cooperative, Discussion, and Questioning (Coop-Dis-Q) strategy got higher score 



than the teacher’s method. From the table analysis, the p-output was 0.004 with df=68 

(1.667), and t-value= 2.990. Since p-ouput is lower that 0.05 and the t-value was higher 

than t-table df=34 (1.690). It can be stated that                    the null hypothesis (Ho) is 

rejected and the alternative hypothesis (Ha)                  is accepted. It can be concluded 

there was a significant difference on students’ narrative reading achievement between 

those who are taught by using Coop-Dis-Q strategy and those who are not. 

5.2 Suggestions 

 Based on the conclusion above, some suggestious are for teachers of English and 

the students of MA Al-Fatah Palembang. First, the teachers of English of MA Al-Fatah 

Palembang could use Coop-Dis-Q strategy as                               an alternative strategy 

to improve students’ reading comprehension. This strategy can be useful to improve 

their English teaching and learning especially                              for teaching reading 

comprehension.  

 Second, the researcher suggests and motivates the students to improve their 

motivation, vocabulary, grammar, and other aspects of reading in order to comprehend 

the reading text. Coop-Dis-Q strategy can increase their reading ability. Besides, the 

students should also practice reading more and not to be lazy to read some books 

especially English books.  

Third, other researchers who want to conduct the research in teaching reading 

can use the result of this research as a basic way for conducting                              the 

research and as an additional reference for further relavant research with different 

variables and conditions. The other researchers can also consider                        the 

weaknesses of the result from this research to conduct a better research. 



 

 

 


