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ABSTRACT 

This study investigated the correlation between academic self-concept 

and academic achievement and explored the influence of academic self-

concept on academic achievement of English Education Study Program 

Students of UIN Raden Fatah Palembang. The population of this study 

was 625 students of English Education Study Program Students of UIN 

Raden Fatah Palembang in academic years 2016/2017. 390 students 

were taken as the sample by purposive sampling. Academic Self-

Concept Scale (ASCS) and documentation were used to collect the data. 

Descriptive statistic, pearson product moment correlation, and 

regression analysis were employed to analyze the data. Data analysis 

using Pearson Product Moment Correlation Coefficient revealed that 

students’ academic self-concept significantly correlated with students’ 

academic achievement (r=242, p=.000). Additionally, the linier 

regression analysis showed that students’ academic self-concept 

contributed 5,9% to their academic achievement. Thus, the results 

indicated that there was a correlation between students’ academic self-

concept and their academic achievement, and students’ academic self-

concept influenced their academic achievement.  

Keywords: students’ academic self-concept, students’ academic 

achievement 

 

 

 

 

 

 

 

 

 

 

 

 

  



 

 

CHAPTER I 

INTRODUCTION 

 

This chapter presents: (1) background of the study; (2) problems of 

the study; (3) objectives of the study; and (4) significance of the study. 

1.1. Background of the Study 

Along with the development and advancement of technology, the 

quality of human resources must also be improved in order to compete with 

other developed countries. Today, when the impacts of globalization are 

experienced intensely, the success of organizations depends on the quality 

and efficiency of human resource (Atak and Erturgut, 2010, p. 1453). 

According to Omebe (2014, p 27), the quality of human resources is the 

most important resource out of the resources required for the  production  of 

goods  and  services. 

In Indonesia, the quality of human resources is low. Reported in 

Liputan6 (April 13, 2016), institute of the World Economic Forum (WEF) 

has announced the competitiveness rankings for 2010. Indonesia is ranked 

54 of 133 countries, far less than neighboring countries such as Singapore 

(3), Malaysia (24), Brunei Darussalam (32) and Thailand (36). The survey 

results showed that there are problems with human resources. Low quality 

of human resources stems from the low quality of education. According to 

Fatima and Naqvi (2012, p. 1027), education is a very vital plank for human 

resource development. It must be realized that human resource development 

is shaped through education (Fatima and Naqvi, 2012, p. 1026). Therefore, 



 

 

the government of Indonesia must be able to improve the quality of human 

resources by improving the quality of education.  

In relation to the importance of education,  it can be obtained 

through formal, informal, and nonformal education. According to Ngaka, 

Openjuru, and Mazur (2012, p. 110-111), formal education consists of 

education in early childhood, primary, secondary, and higher education. 

Everyone can get informal education through family, daily life, 

communities, and organization. For non-formal education, it consists of 

special formal institution, training institutions or learning centers society. 

People need education in their daily life to reach their success. In short, 

education is an essential element to a success. In educational setting, success 

is measured by academic achievement (Otheman and Leng, 2011, p. 91).  

According to Kumari and Chamundeswari (2013, p.106), academic 

achievement is the amount of knowledge derived from learning. It is based 

on the number of factors, such as children’s attitudes, interest, personality 

characteristics and social class in addition to learning. Berg and Coetzee 

(2014, p 470) explain that the academic achievement of students determines 

whether students are considered to be successful in their studies or not. 

According to Rahmani (2011, p. 803), academic achievement is one of the 

most important indicators of learning and understanding in all educational 

systems. Damrongpanit, Reungtragul, and Pittayanon (2011, p. 2) explain 

that the student academic achievement is the most suitable indicators to 

show educational success. While, Coetzee (2011, p. 13) states that the 



 

 

academic achievement of students is an important indicator of academic 

success at University level. It means that students with higher levels of 

achievement at University are more likely to obtain good employment. 

For college students, academic achievement can be seen from their 

cumulative GPA. According to Kelly and Koonce (2012, p. 1), the 

cumulative grade point average (CGPA) is a measure of a student’s 

academic achievement that can be earned in educational leadership program 

of studies. It is calculated by dividing the total number of grade points 

received by the number of credits attempted. In order to achieve it, there are 

various factors influencing their academic achievement. According to Djaali 

(2012, p. 101), there are some factors that can influence students’ academic 

achievement: motivation, attitude, students’ interest, study habits, and self-

concept. 

As stated above, self-concept is one of the factors that can influence 

students’ academic achievement (Sanchez and Roda, 2013, p. 110) and the 

most influential factors that have a great impact on learning (Ghania, 2013, 

p. 31). Shavelson, Hubner, and Stanton (1976, p. 411) define the term self-

concept as the perception that each one has about himself, formed from 

experiences and relationship with the environmant. According to Meshkat 

and Hosseini (2015, p. 1), self-concept refers to the individual‘s self-beliefs, 

hypotheses and assumptions. Furthermore, Shavelson, Hubner, and Stanton 

(1976, p. 412) explain that general self-concept may be divided into two 

components: academic self-concept and nonacademic self-concept. 



 

 

Academic self-concept can be defined as the way a student views his 

or her academic ability when compared with other students (Cokley, 2000, 

p. 149). According to Lent, Brown, and Gore (1997, p. 308), academic self-

concept can be defined as the attitudes, beliefs, and perceptions held by 

students about their academic skill sets and performance. While, Trautwein, 

Ludtke, Koller, and Baumert (2006, p. 335) state that academic self-concept 

is referred to as a person’s self-evaluation regarding specific academic 

domains or abilities. In other words, academic self-concept is how students 

do school work or feel about themselves as learners (Guay, Marsh, Biovin, 

2003, p. 126).  

Furthermore, according to Damrongpanit, Reungtragul, and 

Pittayanon (2009, p. 2),  nonacademic self-concept is about the perception 

of one-self in the nonacademic activities. The nonacademic self-concept 

comprised the aspects of social, physical, moral and ethical, personal and 

family. Physical  self-concept  describes  a person’s  view  of  his  or  her  

health,  appearance, physical  skills  and  sexuality, moral  and ethic self-

concept measures people’s satisfaction with their own conduct; it is related 

to the sense of being able to control one’s own impulses and behaviour. 

Personal selfconcept  provides  input  on  a  person’s  sense  of adequacy 

and selfdetermination apart from physical attributes  or  relationship  with  

others.  Family  self-concept  reflects  how  people  view  themselves  in  

relation to their family and close associates. Social self-concept  gives 



 

 

indication  on  how  individuals perceive  themselves  in  relation  to  peers,  

besides family members and close friends.   

According to Shevelson and Boulus cited in Surip (2015, p. 11), non 

academic self-concept covers three parts as: Physical self-concept, Social 

self-concept and emotional self-concept. Physical self-concept deals with 

individual judgments of both general physical abilities and physical 

appearance, while Social self-concept is enhanced by positive interaction 

with others and emotional self-concept deals with cognitive or emotional 

states. 

In this study, the researcher focuses more on the self concept in 

terms of the dimension of education. In education psychology, academic 

self-concept is an important construct that has stimulated widespread 

research. According to Marsh cited in Meshkat and Hosseini (2015, p. 1), a 

positive academic self-concept is beneficial, especially for motivating 

learners to improve their academic performance. Coetzee (2011, p. 43) finds 

that academic self-concept is most beneficial to academic achievement. The 

higher level of academic self-concept of a student, the better is his or her 

academic achievement (Coetzee, 2011, p. 111). While, Berg and Coetzee 

(2014, p. 477) emphasize that academic self-concept have significant 

relationship with students’ academic achievement. 

Based on the interview of 60 students in UIN Raden Fatah 

Palembang especially in English Education Study Program, it was found 

that there were 33 students who really enjoyed their course in each semester. 



 

 

They believed that they were able to reach the best academic achievement 

with their academic ability. They felt more confident with the assignment 

that their teacher gave to them, because they knew what they did. They 

always made a concept what should they did in the future. They were really 

satisfied with their cumulative GPA until now (See Appendix N) 

But some others had problems with their academic achievement. The 

students were unsatisfied with their cumulative GPA, they were not able to 

do the assignment well and they had difficulties in understanding what their 

lecturer taught to them. Sometimes the students felt like entering into wrong 

study program, it was because they did not have academic ability especially 

English. They did not know what should do. Some of them said that they 

just followed their friends when they did University test. In relation to their 

academic achievement, when the students were not able to do the 

assignment well, it would be affected to their academic achievement.  

Based on the explanation above, it can be concluded that the way the 

students perceived their academic self-concept influence their academic 

achievement and academic outcomes eventually. When they consider 

themselves as a very good student, for example, they have already 

emotionally had the confidence which can empower their action to did 

better and better. On the contrary, when they have doubts that they will do 

well in their major, they felt emotionnaly discouraged and it eventually 

made their effort less and less. Therefore, it is utmost importance to find the 



 

 

correlation between the students’ academic self-concept and their academic 

achievement. 

This situation wass supported by some studies have been done to 

investigate the relation between academic self-concept and academic 

success generally or specific achievement. Arefi and Naghebzadeh (2014) 

examine the academic self-concept and academic achievement of 300 

students. The result shows that academic self-concept positively and 

significantly correlated with students’ academic motivation and academic 

achievement. Bacon (2011) examines the academic self-concept and 

academic achievement of 101 students. The result shows that there was a 

significant relationship between academic self-concept and academic 

achievement measures of ITBS composite scores and cumulative GPA. 

While, Coetzee (2011) examines the academic self-concept and academic 

achievement of 362 students. The result founds that there is significant 

relationship between academic self-concept and academic achievement.  

Based on the explanation above, the researcher assumes that 

students’ academic self-concept plays roles on their academic achievement. 

It means that students’ academic self-concept may influence their academic 

achievement. Having positive self-concept will help them improve the 

quality of their academic achievement. As it is stated that self-concept helps 

us to cope successfully with the event in our life and then to make positive 

impact on the lives of others.  



 

 

Therefore, the researcher is interested in conducting a study to find 

out whether or not there is a significant correlation between students’ 

academic self-concept and their academic achievement and if students’ 

academic self-concept influences their academic achievement. Concerning 

this, the researchers conducted a research entitled “The Correlation between 

Academic Self-Concept and Academic Achievement of English Education 

Study Program Students of UIN Raden Fatah Palembang”.  

 

1.2. The Problems of the Study 

Based on the background, the research problems are formulated in 

the following questions: 

1. Is there any significant correlation between academic self-concept and 

academic achievement of English Education Study Program Students of 

UIN Raden Fatah Palembang? 

2. Does academic self-concept significantly influence academic 

achievement of English Education Study Program Students of UIN 

Raden Fatah Palembang? 

 

 

 

 

 

 



 

 

1.3.  The Objectives of the Study 

In accordance with the problems above, the objectives of this study 

are: 

1. To find out whether or not there is a significant correlation between 

academic self-concept and academic achievement of English Education 

Study Program Students of UIN Raden Fatah Palembang. 

2. To know if academic self-concept significantly influences academic 

achievement of English Education Study Program Students of UIN 

Raden Fatah Palembang. 

1.4. Significance of the Study  

It is hoped that this study will give valuable contribution to the 

college students, lecturers, researcher, and further research. For college 

students, this research will hopefully help to increase their positive 

academic self-concept that can motivate them to improve their academic 

achievement. Furthermore, it is hoped that the students will pay attention, 

care, and increase their positive academic self-concept. For the lecturers, the 

researchers hopes that this study will give information about the importance 

of academic self-concept of the students’ academic achievement and 

hopefully the lecturers can support and build positive self-concept to their 

college students. This study is useful for the researcher to enlarge my 

knowledge about students’ academic self-concept. Finally, this research can 

be used as a reference for further research. 
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CHAPTER II 

LITERATURE REVIEW 

 

This chapter presents: (1) the concept of correlational study; (2) the 

concept of self-concept; (3) the concept of academic self-concept; (4) the 

concept of academic achievement; (5) the relationship between academic 

self-concept and academic achievement; (6) previous related studies; (7) 

hypotheses; and (8) criteria of testing hypotheses. 

2.1. The Concept of Correlation Study 

According to Cohen, Manion, and Morrison (2007, p. 265),  

correlation involves the collection of two sets of data, one of which will be 

retrospective, with a view to determining the relationship between them. 

Moreover, Creswell (2012, p. 338) declare that in correlational research 

designs, investigators use the correlation statistical test to describe and 

measure the degree of association (or relationship) between two or more 

variables or sets of scores. Punch and Oancea (2014, p. 3334) state that  

correlation is a statistical technique for showing the strength and direction of 

the relationship between two variables. There is correlation coefficient when 

the variables are correlated. It gives information about degree and strength 

of correlation.  

Johnson and Christensen (2012, p. 44) state that in correlational 

research, the researcher studies the relationship between one or more 

quantitative independent variables and one or more quantitative dependent  



 

 

variables. There is correlation coefficient, which is a numerical index that 

provides information about the strength and direction of the relationship 

between two variables. It provides information how variables are associated. 

More specifically correlation coefficient is a number that can range from -1 

to 1, with zero standing for no correlation at all. If the number is greater 

than zero, there is a positive correlation. If the number is less than zero, 

there is a negative correlation. If the number is equal to zero, there is no 

correlation between the two variables. If the number is equal to +1.00 or 

equal to -1.00, the correlation is called perfect. Positive correlation is 

present when scores on two variables tend to move in the same direction 

while negative correlation is present when score on two variables tend to 

move in opposite direction – as one variable goes up, the other tends to go 

down, and vice versa.  

The meaning of a given correlation coefficient can be seen below 

based on Cohen, Manion, and Marisson (2007, p. 536): 

Table 1: 

Level of Correlation Coefficient 

 

Interval Coefficient Level of Correlation 

0.20 – 0.35 Weak 

0.35 – 0.65 Fair 

0.65 – 0.85 Strong 

Over 0.85 Very Strong 

 



 

 

There are two primary types of correlational research design; 

explanation and prediction (Creswell, 2012, p. 340). The explanatory 

research design is a correlational design in which the researcher is interested 

in the extent to which two variables (more) co-vary, that is, where changes 

in one variable are reflected in changes in the other. Explanatory design 

consists of a simple association between two variables or more than two. 

Creswell (2012, p. 340) describe the characteristics of this design are that 

the researchers correlate two or more variables, collect data at one point in 

time, analyze all participants as a single group, obtain at least two scores for 

each individual in the group—one for each variable, report the use of the 

correlation statistical test (or an extension of it) in the data analysis, and 

make interpretations or draw conclusions from the statistical test results. 

In a prediction design, researcher seeks to anticipate outcomes by 

using certain variables as predictors.  This design is useful because it helps 

anticipate or forecast future behavior. The purpose of this design is to 

identify variables that will positively predict an outcome or criterion. In this 

form of research, the investigator identifies one or more predictor variables 

and a criterion (or outcome) variable. A predictor variable is the variable 

used to make a forecast about an outcome in correlational research while 

criterion variable is the outcome being predicted. Creswell (2005, p. 328) 

shows that the characteristics of this design are that the researchers typically 

include the word “prediction” in the title or research questions, measure the 



 

 

predictor variable(s) at one point in time and the criterion variable at a later 

point in time, and forecast future performance. 

2.2.  The Concept of Self-Concept 

Self-concept ia a theory of self-evaluation. Shavelson, Hubner, and 

Stanton  were the first to develop an empirically testable hierarchical self-

concept model. Shavelson, Hubner, and Stanton (1976, p. 411) define the 

term self-concept as the perception that each one has about himself, formed 

from experiences and relationship with the environmant, where significant 

people play an important role. Self-concept, as the perception each person 

has of himself or herself, it is a component of personality development 

(Sanchez & Roda, 2013, p. 96). According to Awan, Noureen, and Naz 

(2011, p. 73), self concept is a person’s self perception. It may be 

understood as individuals’ feelings or confidence levels in accomplishing 

particular academic tasks. While, Anissa (2011, p. 15) states that self-

concept is the individual’s own organized and conscious conception of the 

self, including a person’s observation of the self in terms of personal targets 

and values, and in social interactions.  

According to Berg and Coetzee (2014, p. 470), a higher self-concept 

is associated with greater academic achievement among students. Individual 

behavior is highly dependent on the quality of the self-concept is a positive 

self-concept or self-concept negatively. According to Brooks and Emmart 

(1976), people who have a positive self-concept showed the following 

characteristics: 



 

 

1. Feeling able to cope with the problem. Subjective self-understanding of 

the ability to deal with problems facing the objective. 

2. Feeling a par with others. Understanding that human beings are not 

born with the knowledge and wealth. Knowledge and wealth gained 

from the process of learning and working life. Understanding the causes 

individuals to feel more or less to others. 

3. Receiving a compliment without shame. Understanding the praise, or 

deserves an award against individuals on the basis of the results of what 

has been done before. 

4. Feeling able to repair themselves. The ability to carry out the process of 

self-reflection to improve behavior deemed less. 

Meanwhile, people who have a negative self-concept showed the 

following characteristics: 

1. Sensitive to criticism. The lack of ability to accept criticism from others 

as the process of self-reflection. 

2. Be responsive to praise. Being an overreaction to the action taken, all 

actions necessary so feel honored. 

3. Tends to feel liked by others. Subjective feeling that everyone else 

around him look at himself in the negative. 

4. Has the attitude hiperkritik. Likes to criticize excessively negative 

towards others. 

5. Experiencing barriers in interaction with the social environment. Feel 

less able to interact with other people. 



 

 

According to Damrongpanit, Reungtragul, and Pittayanon (2009, p. 

2), people who have positive self-concept frequently to be successful in 

activities but if they have negative self-concept, they will fail in activities. 

According to Yilmaz cited in Berg and Coetzee (2014, p. 469), a positive 

self-concept is one of the most vital elements for student success, and 

because self-concept is both a personal and a motivational variable. Its 

overall contribution to the variance of academic achievement should be 

high; individuals therefore seem to be more confident and motivated to 

perform in a manner consistent with their self-concept contends that.  

According to Shavelson, Hubner, and Stanton (1976, p. 412), general 

self-concept may be divided into two components: academic self-concept 

and nonacademic self-concept. Academic self-concept; English, History, 

Math, and Science are structured. Nonacademic self-concept; Social, 

Emotional, and Physical self-concept (to Shavelson, Hubner, and Stanton, 

1976, p. 413)  are structured followed by the narrower aspects for each. 

 

 

 

 

 

 

 

 



 

 

DIAGRAM 1 

Dimensions of Self-Concept 

 

 

 

 

 

 

Source:  Adapted from Shalveson and Bolus (1981). 

 Self-concept: The interplay of theory and methods, p. 2 

 

 

2.3. The Concept of Academic Self-Concept 

The term academic self-concept has been an important educational 

and psychological construct in educational settings for several decades 

(Flowers, Raynor, and White, 2013, p. 1). In general, academic self-concept 

is a psychological construct employed to describe a students’ belief 

regarding their ability in a particular academic area. Dramanu and Balarabe 

(2013, p. 94), state that academic self-concept refers to specific attitudes, 

feelings and perceptions about an individual’s intellectual or academic 

abilities which represent that individual’s self beliefs and self feelings 

regarding the academic setting. Academic self-concept is comprised of a set 

of attitudes, beliefs, and perceptions held by students about their academic 

skill sets and performance (Lent, Brown, and Gore, 1997, p. 309). 
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According to Ahmed and Bruinsma (2006, p. 555), academic self-concept is 

defined as an overall self-perception of individuals in the academic context. 

It refers to self-evaluation in the academic domain. Furthermore, Cokley 

(2000, p. 149) explains that academic self-concept can be defined as the 

way a student views his or her academic ability when compared with other 

students. 

Academic self-concept refers to the personal beliefs about their 

academic abilities or skills (Kalaivani and Rajeswari, 2016, p. 45). Some 

research suggests that it begins developing from age 3 to 5 from the 

influence of parents and early educators. By age 10 or 11, children assess 

their academic abilities by comparing themselves to their peers. These social 

comparisons are also referred to as self-estimates. Self-estimates of 

cognitive ability is most likely to be poor in other areas, such as reasoning 

speed. 

According to Tan and Yates (2007, p. 472), the term “academic self-

concept” can be characterized by two elements consistent with the 

Shavelson model. First, academic self-concept reflects descriptive (e.g., I 

like math) as well as evaluative (e.g. I am good at math) aspects of self-

perception. Second, self-perceptions associated with academic self-concept 

tend to focus on scholastic competence, rather than attitudes. Marsh cited in 

Meshkat and Hosseini (2015, p. 1) explan that a positive academic self-

concept is beneficial, especially for motivating learners to improve their 

academic performance. Students with positive academic self-concept might 



 

 

orient themselves towards the mastery of their school work (Dramanu and 

Balarabe, 2013, p. 96). According to Lan (2012, p. 77), academic self-

concept enhancement may lead to desirable learning outcomes and, 

reciprocally, successful learning experiences may help students generate 

positive feelings of competence and learning enjoyment and maximize 

students’ potential to learn.  

Therefore, the academic self-concept of younger students is more 

likely to be influenced by school performance (Liu, 2009, p. 414). As they 

enter higher grades, academic self-concept and achievement are more likely 

to influence each other. Coetzee (2011, p. 43) finds that academic self-

concept is most beneficial to academic achievement. The higher level of 

academic self-concept of a student, the better is his or her academic 

achievement (Coetzee, 2011, p. 111). While, Berg and Coetzee (2014, p. 

477) emphasize that academic self-concept have significant relationship 

with students’ academic achievement.  

While, according to Reynold et al. (1980), academic self-concept 

have been considered to be the sum of scores obtained on the seven 

constructs of academic self-concept scale as grade and effort dimension, 

study habits/ organizational self-perceptions, peer evaluation of academic 

ability, self-confidence in academics, satisfaction with school, self-doubt 

regarding ability, and self-evaluation with external standards dimension.  

 

 



 

 

2.4. The Concept of Academic Achievement 

Achievement is defined by student ability in computations and 

solving problems, which can normally be measured by written test (Evans, 

2007, p. 24). According to Bull (2008, p. 12), the word achievement means 

the thing that somebody has done successfully, especially using their own 

effort and skill. Coetzee (2011, 26) explain that academic achievement 

indicates the numerical score of a student’s knowledge. Students’ academic 

achievement refers to the grades obtained by students upon accomplishing 

the courses in their study. While, Bacon (2011, p. 8) states that academic 

achievement refers to standardized test scores, grades, and overall academic 

ability and performance outcomes. 

As stated above, academic achievement is one of the most important 

indicators of learning and understanding in all educational systems 

(Rahmani, 2011, p. 803). According to Damrongpanit, Reungtragul, and 

Pittayanon (2011, p. 2), the student academic achievement is the most 

suitable indicators to show educational success. While, Coetzee (2011, p. 

13) states that the academic achievement of students is an important 

indicator of academic success at University level. It means that students 

with higher levels of achievement at University are more likely to obtain 

good employment. 

The acquisition of particular grades on examinations indicate the 

students’ ability, mastery of content, skill in applying learned knowledge to 

particular situation. Student’s success is generally judged by examination 



 

 

performance while the best criterion of performance is the sum of the 

student’s academic performance in all the subjects taken (Mekonnen, 2014, 

p. 364). Letter grades ranging from A to E are used to report the standing of 

a student upon the completion of each course. Performance will be 

interpreted to reflect the quality of student’s accomplishments relative to 

standards set for each course. The grating rule can be seen in table 2 below. 

Table 2. 

Grading Rule 

 

Range 

Grade 

Symbol Mark 

86.00 – 100 A 4 

70.00 – 85,99 B 3 

60,00 – 69,99 C 2 

56,00 – 59,99 D 1 

00,00 – 55,99 E 0 

Source: Buku Panduan Akademik Fakultas Tarbiyah dan Keguruan UIN Raden Fatah Palembang 

The students’ grades then will be transfered into GPA. According to 

Andemariam, Tsegai, Andre, and Dhumal (2015, p. 16), factors affecting  

students’ academic achievement as measured by GPA. GPA is calculated as 

the total number of grade points, which the point for course multiplied by 

the course credit over a given period, divided by the total number of credits 

awarded. Students’ cumulative GPA can be grouped as follows.  

 

 



 

 

Table 3. 

GPA Classification 

 

No Range of GPA Description  

1   4.00 Summa Cumlaude 

2 3.51 – 3.99  Cumlaude  

3 3.01 – 3.50 Very Good  

4 2.51 – 3.00 Good  

5 2.00 – 2.50 Enough 

Source: Buku Panduan Akademik Fakultas Tarbiyah dan Keguruan UIN Raden Fatah Palembang 

 

2.5. Relationship between Academic Self-Concept and Academic 

Achievement 

Some studies have shown that academic self-concept functions as a 

significant predictor of students’ academic achievement (Coetzee and Berg, 

2014; Bacon, 2011; Freeman and Areepattamannil, 2008). Baran and 

Maskan (2011, p. 1), has reported significant relationship between academic 

self-concept and academic achievement. According to Marsh cited in 

Freeman and Areepattamannil (2008, p. 705), a higher academic self-

concept has been associated with greater academic achievement among 

students.  

Students with positive academic self-concept tend to invest more 

time to engage in learning activities in correspondence learning subject (Jen 

and Chien, 2008, p. 1). According to Dramanu and Balarabe (2013, p. 95), 

students’ academic achievement without enhancing their self-concept in the 

related academic domains is most likely to lead to only short-term gains. 



 

 

Academic achievement is a consequence of academic self-concept. On the 

contrary, the skill development proposes that academic self-concept is a 

consequence of academic achievement (Dramanu and Balarabe, 2013, p. 

95). While, Pitaloka (2011, p. 16) states that a positive academic self-

concept should lead to gain in academic ahievement. The higher level of 

academic self-concept of a student, the better is his or her academic 

achievement (Coetzee, 2011, p. 111).  

According to Guay, Marsh, and Boivin (2003, p. 134), students who 

had higher level of academic self-concept had higher grades because their 

academic self-concept enabled them to be more autonomous and motivated. 

Liu (2009, p. 425) states that students who have less satisfying academic 

performance may develop less positive academic confidence, which in the 

end leads to lower self-concept. On the other hand, students with less 

positive academic self-concept are more likely to lack learning motivation, 

which may result in poor academic performance. and Naghebzadeh (2014, 

p. 3225) show that  show that academic self-concept positively and 

significantly correlated with students’ academic achievement. While, Berg 

and Coetzee (2014, p. 477) emphasize that academic self-concept have 

significant relationship with students’ academic achievement.  

As stated above, it means that students’ academic self-concept may 

influence their academic achievement. Self-concept and achievement are 

dynamically interactive and reciprocal, each is mutually reinforcing to the 

extent that a positive (or negative) change in one facilitates a commensurate 



 

 

change in the other. Academic self-concept is more highly correlated with 

academic achievement than in general self-concept. Students with high self-

concept tend to approach school related tasks with confidence and success 

of those tasks reinforces this confidence. 

2.6. Previous Related Studies 

Matovu (2012) investigated academic self-concept and academic 

achievement among University students. The study was conducted on 394 

university students; males and females from different levels of study and 

faculties in a public university in Malaysia. The results revealed that there 

was a statistically significant effect of gender on academic effort and 

academic achievement, while also a statistically significant difference was 

shown in faculties on academic achievement. The students with higher the 

academic effort had high academic achievement. 

Meshkat and Hosseini (2015) investigated the relationship between 

academic self-concept and academic achievement in English and general 

subjects of the students of high school. The participants were 320 students 

studying in 4th grade of high school in west of Mazandaran province which 

were chosen by using intact sampling method. The research findings 

showed a close relationship between academic self-concept and measures of 

academic achievement in both English and Grade Point Average (GPA). 

Students‘ self-concept is one of the main factors in academic situations. 

Especially when learning a foreign language, the students need to have a 

high level of self-concept to afford the new situation and conditions in 



 

 

learning. Learning a new language and speaking it in a class needs a high 

level of self-esteem and self-confidence which all students can‘t reach. 

Pitaloka (2011) investigated the correlation among parental 

expectation, academic self-concept, and academic achievement of students 

of English education study program, faculty of teacher training and 

education, Sriwijaya University. The population in this study were 160 and 

70 of them were chosen as the sample. Results indicated that there was a 

positive and significant correlation among parental expectation, academic 

self-concept, and academic achievement. A positive academic self-concept 

of the students should lead to gain in their academic ahievement. In sum, the 

higher level of academic self-concept of a student, the better is his or her 

academic achievement. 

Based on previous related study above, it can be concluded that there 

are similarities and differences between three previous studies and the 

researcher’s study. The similarity between those are the using of academic 

self-concept and academic achievement. And the difference are the 

education level and instrument to be used. 

2.7. Hypotheses 

The hypotheses of this study are proposed in the forms of null and research 

hypotheses below: 

1. Ho : There is no significant correlation between academic self-

concept and academic achievement of English Education 

Study Program Students of UIN Raden Fatah Palembang. 



 

 

 

 

 

2. 

Ha 

 

 

Ho 

 

 

Ha 

 

: 

 

 

: 

 

 

: 

There is a significant correlation between academic self-

concept and academic achievement of English Education 

Study Program Students of UIN Raden Fatah Palembang. 

Academic self-concept does not significantly influences 

academic achievement of English Education Study Program 

Students of UIN Raden Fatah Palembang. 

Academic self-concept significantly influences academic 

achievement of English Education Study Program Students of 

UIN Raden Fatah Palembang. 

2.8. Criteria of Testing Hypotheses. 

There are some criteria in testing hypotheses as suggest by Cohen, 

Manion, and Marrison, 2007, p. 519), Creswell (2012, pp. 188-189), and 

Fraenkle, Wallen, and Hyun (2012, pp. 228-232) as follow: 

1. If p-value is higher than 0.05 (p>0.05), H0 is accepted and Ha is rejected. 

2. If p-value is less than 0.05 (p<0.05),  H0 is is rejected and Ha is accepted.
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CHAPTER III 

METHOD AND PROCEDURES 

 

This chapter presents: (1) research design; (2) research variables; (3) 

operational definitions; (4) population and sample; (5) technique for 

collecting the data; (6) data instrument analysis; (7) data analysis. 

3.1. Research Design 

According to Punch and Oancea (2014, p. 142), the term “research 

design” has been used in the literature to encompass all the decisions 

involved in planning and executing a research project-form identifying the 

problem through to reporting and publishing the results. The research design 

is the basic plan for a piece of reseach and includes four main ideas. The 

first is the strategy, the second is the conceptual framework, the third is the 

question of who or what will be studied, the fourth concerns the tools and 

procedures to be used for collecting and analyzing empirical materials. 

Research design thus deals with four main questions, corresponding to these 

ideas: “The data will be collected (and analyzed)...” 

In conducting this research, correlational research was used in terms 

of explanatory and prediction research design to find out the correlation 

between variables and explain the results that may appear. The procedure 

was that, first; students’ academic self-concept was identified by using 

questionnaire. Second, the students’ cumulative GPA was obtained as the 

data of their academic achievement. Then, the correlation and influence 

between variables was analyzed through Statistical Package for Social and 



 

 

Science (SPSS) 16 based on the result of the questionnaire and students’ 

cumulative GPA. Last, explanation and interpretation of the results were 

discussed.  The following is the research design: 

  

Figure 1. Research Design 

 

X = Students’ Academic Self-Concept 

Y  = Students’ Academic Achievement 

 

3.2. Research Variables 

 According to Fraenkle, Wallen, and Hyun (2012, p. 80), a common 

and useful way to think about variables is to classify them as independent or 

dependent. Independent variables are those that the researcher chooses to 

study in order to assess their possible effect(s) on one or more other 

variables. The variable that the independent variable is presumed to affect is 

called a dependent variable. In common sense terms, the dependent variable 

depends on what the independent variable does to it, how it affects it. It is 

possible to investigate more than one independent (and also more than one 

dependent) variable in a study. Punch and Oancea (2014, p. 377) state that 

dependent variable is the variable that is hypothesised as being influenced 

by the independent variable. While, Punch and Oancea (2014, p. 379) state 

that independent variable is the variable that is hypothesised to have an 

influence on the dependent variable. 

X Y 



 

 

In this research, the independent variable is academic self-concept of 

English Education Study Program Students’ of UIN Raden Fatah 

Palembang, while the dependent variable is their academic achievement. 

 

3.3. Operational Definitions 

To avoid the possibility of misinterpretation about some terms in this 

research, especially those used in the title, the definition are provided. First, 

the word correlation means the relationship between one or more variables 

to the other variables. In this research, therefore, the word correlation refers 

to the relationship between academic self-concept and academic 

achievement. 

Second, the word academic self-concept refers to a students’ self-

perception and views of their academic ability formed through individual 

experiences and interactions with the environment which indicated by their 

perception, feeling, and attitude. In this research, the researcher identified 

students’ academic self-concept from the questionnaire which the students 

had answered. 

Third, the word academic achievement refers to to standardized test 

scores, grades, and overall academic ability and performance outcomes. In 

this research, students’ academic achievement was measured by their 

Cumulative Grade Point Average (GPA). It is the results of the students’ 

study from all the courses they have taken starting from the first semester to 

their current semester.   



 

 

3.4. Subject of the Study 

3.4.1. Population 

Population is a group of individuals who have the same 

characteristics (Creswell, 2005, p. 142).  According to Fraenkel, Wallen, and 

Hyun (2012, p. 91), population is the group of interest to the researcher, the 

group to whom  the researcher would like to generalize the results of the 

study. Punch and Oancea (2014, p. 302) state that population is the total 

target group who would, in the ideal world, be the subject of the research, and 

about whome the researcher is trying to say something. While, Best and Kahn 

(1993, p. 13) state that a population is any group of individuals that have one 

or more characteristics in common that are of interest to the researcher. The 

population of this research was all of the students of English Education Study 

Program in Academic year 2012-2016. The distribution of population can be 

seen in Table 4. 

Table 4. 

Distribution of Population 

 

No Semester Number of Students 

1 II 135 

2 IV 153 

3 VI 102 

4 VIII 75 

5 X 160 

Total 625 

English Education Study Progarm Students’ of UIN Raden Fatah Palembang Academic Years 

2016/2017 



 

 

 3.4.2. Sample 

According to Creswell (2005, p. 142), sample is a subgroup of the 

target population that the researcher plans to study for generalizing about 

the target population. Punch and Oancea (2014, p. 302) state that sample is 

the actual group who are included in the study, and from whom the data are 

collected. While, Best and Kahn (1993, p. 13) state that a sample is a small 

proprtion of a population selected for observation and analysis.  

The sample of this research was taken by using purposive sampling. 

Purposive sampling (judgmental sampling) is nonrandom sampling 

technique in which the researcher solicits persons with specific 

characteristics to participate in a research study (Johnson and Christensen, 

2012, p. 231). According to Punch and Oancea (2014, p. 381), purposive 

sampling is the sample is drawn from the population in a deliberate or 

targeted way, according to the logic of the research.  In purposive sampling, 

the researcher specifies the characteristics of a population of interest and 

then tries to locate individuals who have those characteristics. According to 

Fraenkel, Wallen, and Hyun (2012, p. 100), purposive sampling method is a 

method where investigators use personal judgement to select a sample.  

As stated above, the researcher used purposive sampling because the 

researcher had some purposes. Most of the eighth semester students are 

doing KKN, and tenth semester students have already finished all of the 

lectures in the class and they are working on their thesis. Consequently, it is 

quite difficult for the researcher to collect the data from them. For the 



 

 

reason above, only the second, fourth and sixth semester students were 

contemplated as a sample. The distribution of the sample can be seen in 

Table 5. 

Table 5. 

Distribution of Sample 

 

No. Semester Number of  Students 

1 II 135 

2 IV 153 

3 VI 102 

Total 390 

 

However, the total sample were 390 students. 346 students 

participated in this study, and the others were absent when this study was 

being conducted. 

3.5. Technique for Collecting the Data 

In this research, the researcher used two kinds of instrument to 

collect the data; questionnaire, and documentation. 

3.5.1 Questionnaire 

Qeuestionnaire is a form used in a survey design that participants in 

a study complete and return to the researcher (Creswell, 2012, p. 382). The 

participant chooses answers to questions and supplies basic personal or 

demographic information. The questionnaire was used to measure students’ 

academic self-concept (See Appendix A). The researcher gave the 

questionnaire to obtain students’ academic self-concept and to gain 



 

 

information whether or not students’ academic self-concept influence their 

academic achievement, specially their GPA.  

The researcher used ready-made questionnaire namely Academic 

Self-Concept Scale (ASCS) developed by Reynold, Ramirez, Magrina and  

Allen (1980) and further validated by Reynolds (1988). The questionnaire 

consists of 40 Likert-type items and consist of 4 Likert-scale ranging from 1 

“strongly disagree” to 4 “strongly agree”. Reynolds tentatively named the 

seven factors as grade and effort dimension (8 items), study habits/ 

organizational self-perceptions (6 items), peer evaluation of academic 

ability (8 items), self-confidence in academics (3 items), satisfaction with 

school (4 items), self-doubt regarding ability (8 items), and self-evaluation 

with external standards dimension (3 items). The following is the table of 

academic self-concept specification. 

Table 6. 

Academic Self-Concept Questionnaire Specifications 

 

No. Aspect(s) Number(s) of Statement Total 

Items 

1. Grade and effort dimension 2, 3, 4, 7, 8, 15, 25, 33 
8 Items 

2. Study habits 22, 27, 29, 34, 38, 40 
6 Items 

3. 

Peer evaluation of academic 

ability 

6, 9, 13, 17, 28, 32, 36, 37 
8 Items 

4. Self-confidence in academics 10, 16, 23 
3 Items 

5. Satisfaction with school 1, 20, 31, 35 
4 Items 

6. Self-doubt regarding ability 5, 11, 14, 21, 24, 26, 30, 39 
8 Items 

7. Self-evaluation 12, 18, 19 
3 Items 



 

 

 The questionnaire consist of 40 items with positive and negative 

statements. The questionnaire were responded by students in about 20 

minutes. The classification can be seen in Table. 7 below. 

Table. 7 

The Specification of Positive and Negative Statements 

 

Statement  Items in the Questionnaire Total 

Positive 

1, 2, 3, 6, 7, 9, 10,13, 15, 16, 17, 20, 23, 

25, 27, 28, 29, 31, 32, 33, 36, 37 

22 Items 

Negative 

4, 5, 8, 11, 12, 14, 18, 19, 21, 22, 24, 26, 

30, 34, 35, 38, 39, 40 

18 Items 

 

3.5.2. Documentation 

 In this research, the researcher used documentation as the second 

instrument to gain the information about student academic achievement 

especially their GPA. Students’ cumulative GPA was taken from 

administrator of English Education Study Program Office of UIN Raden 

Fatah Palembang. After that, the researcher classified the GPA into the 

categories.  

3.6. Data Instrument Analysis 

3.6.1. Test Validity 

Validity is the development of sound evidence to demonstrate that 

the test interpretation (of scores about the concept or construct that the test 

is assumed to measure) matches its proposed use (Creswell, p. 159). 

According to Fraenkel, Wallen, and Hyun (2012, p. 148), the term 



 

 

“validity” refers to the appropriateness, correctness, meaningfulness, and 

usefulness of the specific inferences researchers make based on the data 

they collect. It means that validity test is used to measure whether the 

instruments are used valid or not. 

In addition, the researcher used ready-made questionnaire from 

Academic Self-concept Scale by Reynold (1988). The questionnaire has 

been validated by Reynold, these 59 items constituted the initial form of the 

Academic Self-concept Scale (ASCS) on the basis of item-total scale 

correlations, corrected via Cureton’s (1966) technique, 19 items were 

eliminated. The result was a 40-items scale. So it does not need to be tried 

out.  

3.6.2. Test Reliability 

In accordance with Fraenkel, Wallen, and Hyun (2012, p. 154), 

reliability refers to the consistency of the scores obtained how consistent 

they are for each individual from one administration of an instrument to 

another and from one set of items to another. According to Creswell (2012, 

p. 159), reliability means that scores from an instrument are stable and 

consistent. Fraenkel, Wallen, and Hyun (2012, p. 157) stated that when used 

to check reliability of scores, the coefficient should be at least 0.70, 

preferably higher. Therefore, the questionnaire was reliable if the coefficient 

is 0.70 or higher.  

Reynold (1988) used Test-retest reliability technique which was 

brought out by using SPSS to find out the internal consistency reliability of 



 

 

the questionnaire. Cronbach alpha of .91 was obtained. It was valid 

questionnaire. In addition the correlation of the score with social desirability 

(Marlowe-Crowne) scale for 82 college students was .47 obtained. 

It can be concluded the internal consistency of Cronbach alpha of .91 

(high reliable). The correlation with the social desirability (Marlowe-

Crowne) scale for 82 college students was .47. The ASCS was valid and 

reliable.  

3.7. Technique for Analyzing the Data 

After distributing the questionnaire and cumulative GPA, the 

researcher checked and analyzed the collected data. 

3.7.1. The Analysis of Questionnaire 

  Academic self-concept questionnaire was developed by Reynold to 

ask about students’ academic self-concept. In this four-Likert-scale 

ranging from 1 “Strongly Disagree” to 4 “Strongly Agree” was used as 

shown in Table 8 below.  

Table  8. 

The Scoring of the Questionnaire 

 

Response  

Score 

Positive  Negative 

Strongly Agree 4 1 

Agree 3 2 

Disagree 2 3 

Strongly Disagree 1 4 

Kubiszyn and Borich (1993, p. 176) 



 

 

In deciding the interval between points on the scale, the researcher 

used formula: range of the score divided by the number of level. Since the 

total items was 40, the possible highest score will be 160 (the students get 4 

points for each statement), and the possible lowest score will be 40 (the 

students get 1 points for each statement). In this research, the researcher 

divided the category into 3 levels. The calculation was 160 minus 40 which 

were 120. Then the score 120 was divided by 3 which was 40. It means that 

the interval between scores was 40. From the calculation, the researcher 

used score interval as presented in Table 9. 

Table 9. 

The Categories of Academic Self-Concept Scale 

Score Interval Category 

121 – 160 High 

81 –  120 Average 

40 –  80 Low 

 

According to Hay, Ashman, and Kraayenoord (1998, p. 394), 

students with high academic self-concept were more popular, cooperative, 

and persistent in class, showed greater leadership, were lower in anxiety, 

had more supportive families, and had higher teacher expectations for their 

future success. While, students with low academic self-concept were quiet 

and withdrawn, while peers with high self-concept were talkative and more 

dominating with peers. Students with lower self-concepts were also lower 



 

 

than their peers in reading, spelling, and other academic abilities, they 

would like give up easily in time of stressful scientific task. 

3.7.2. Data Analysis of Documentation 

After the researcher got the data, the researcher classified the 

students’ cumulative GPA into the category. Their GPA was also asked in 

the part of the questionnaires in which they were asked to write their name, 

semester, and GPA.  

3.7.3. Data Descriptions 

3.7.3.1.  Distribution of Frequency Data 

In distributions of frequency data, the score from academic self-

concept questionnaire and cumulative GPA were analyzed. SPSS Statistics 

Program was used to get the result of frequency data.    

3.7.3.2.  Descriptive Statistics 

In descriptive Statistics, number of sample, the score of minimal, 

the score of maximal, mean, standard deviation, and standard error of 

mean were obtained. Descriptive statistics have got from the scores of 

questionnaire and cumulative GPA. Then, SPSS Statistics Program was 

used to get the result of analysis descriptive analysis. 

3.7.4. Pre-requisite Analysis  

In terms of correlation and regression, it was necessary to know 

whether the data was normal for each variable and linear between two 

variables. 

 



 

 

3.7.4.1. Normality Test   

In this study, normality test was used to find out whether the data 

of academic self-concept questionnaire and cumulative GPA was normal 

or not. Creswell (2012, p. 614) proposes that whether the distribution of 

the data are normal or not will determine what statistical test used to 

analyze the relationship questions or hypotheses. In measuring normality 

test, the researcher used I-Sample Kolmogorov-Smirnov in SPSS. If p-

value was higher than 0.05 the data was normally distributed. 

3.7.4.2. Linearity Test 

In this study, linearity test was conducted to know whether the data 

of academic self-concept questionnaire and cumulative GPA wass linear or 

not. If the score was higher than 0.05, the two variables were linear. 

Linearity test in SPSS was used to see if the data was linear or not.     

 

3.7.5. Correlation Analysis 

After getting the result of academic self-concept questionnaire and 

students’ cumulative GPA, the researcher used Pearson – Product Moment 

Correlation Coefficient to find out whether or not there was a significant 

correlation between academic self-concept and academic achievement of 

English Education Study Program Students of UIN Raden Fatah Palembang. 

The interpretation of coefficient correlation was found if the interval 

correlation was > 0.20. The following criterion from Cohen, Manion and 

Marrison (2007, p. 536): 



 

 

Table 10: 

The Interpretation of the Correlation Coefficient 

 

Interval Coefficient Level of Correlation 

0.20 – 0.35 Weak 

0.35 – 0.65 Fair 

0.65 – 0.85 Strong 

Over 0.85 Very Strong 

 

3.7.6.  Regression Analysis 

Regression Analysis was used to find out whether or academic self-

concept influenced students’ academic achievement. Simple regression 

analysis was used to measure two variables. The score of academic self-

concept as independent variable and students’ academic achievement as 

dependent variable were calculated by SPSS. The significance of influence 

was determined by comparing the R-Square with 0.05. The influence was 

significant if R-Square is higher than 0.05. 
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CHAPTER IV 

FINDINGS AND INTERPRETATIONS 

 

This chapter presents: (1) research findings; (2) statistical analyses; 

and (3) interpretations. 

4.1. Research Findings 

There were two kinds of research findings in this research: (1) the 

result of students’ academic self-concept  and (2) the result of students’ 

academic achievement  

4.1.1. The Result of Students’ Academic Self-Concept 

The total active students in English Education Study Program of 

UIN Raden Fatah Palembang were 390 students. 346 students participated 

in this study, and the others were absent when this study was being 

conducted. The 40 items of Academic Self-Concept Scale (ASCS) were 

used to investigate the participants’ academic self-concept. In answering 

each question in the questionnaire, the students chose “Strongly Disagree” 

to “Strongly Agree” for each statement.  After the students chose, the result 

was analyzed by adding up the answer and writing the total. For each of the 

four scales, subtract the smaller total from the larger one and wrote the 

difference (40-160) and the likert-scale with the larger total.  

The results of descriptive statistics of students’ academic self-

concept is described in Table 11. 

 

 



 

 

Table 11: 

Descriptive Statistics of Academic Self-Concept 
 

Descriptive Statistics 

 
N Minimum Maximum Mean 

Std. 

Deviation 

ASC 346 82 154 117.58 12.287 

Valid N 

(listwise) 
346 

    

 

Based on the descriptive statistics of academic self-concept, it was 

found that the total number of participants were 346 students. The minimum 

score was 82, and the maximum score was 154. Meanwhile, the standard 

deviation was 12.287 and the mean of the students’ academic self-concept 

was 117.58. This mean score (117.58) indicated that the level of academic 

self-concept of English education study program students of UIN Raden 

Fatah Palembang was average. 

It was revealed that from the questionaire, only two levels of 

academic self-concept were perceived by the students with different 

numbers.  The details are described in Table 12 below. 

Table 12. 

Distribution of Students’ Academic Self-Concept 

Score Interval Category Frequency  Percentage  

121 – 160 High 153 44,3 % 

81 –  120 Average 193 55,7 % 

40 - 80 Low - - 

Total  346 100 % 



 

 

From the table distribution of Academic Self-Concept Scale (ASCS) 

the result showed that there was no student on the low category. Meanwhile, 

193 students (55,7 %) whose score belonged to average category, and 153 

students (44,3 %)  fell into high category. In other word, academic self-

concept of English education study program students of UIN Raden Fatah 

Palembang was high enough. 

 

4.1.2. The Result of Students’ Academic Achievement 

The result of descriptive statistics of students’ academic achievement 

is described in Table 13 below.   

Table 13. 

Descriptive Statistics of Students’ Academic Achievement 

 

Descriptive Statistics 

 
N Minimum Maximum Mean 

Std. 

Deviation 

Academic_Achievement 346 1.45 4.00 3.4508 .28445 

Valid N (listwise) 346     

 

In descriptive statistics of students’ academic achievement, it was 

found that the total number of participants were 346 students. The highest 

cumulative GPA was 4.00 and the lowest cumulative GPA was 1.45. The 

standard deviation was .28445. It was also known that the mean of the data 

was 3.4508. It means mean that the level of academic achievement of 

participants is very good. The distribution of the result of the students’ 

cumulative GPA can be seen in Table 14 below. 

 



 

 

Table 14. 

Distribution of Students’ Academic Achievement 

 

Score Interval Category Frequency  Percentage 

4.00 Summa Cumlaude 3 0,8 % 

3.51 – 3.99  Cumlaude  153 44,2 % 

3.01 – 3.50 Very Good  175 50,7 % 

2.51 – 3.00 Good  12 3,5 % 

2.00 – 2.50 Enough 3 0,8 % 

  Total 346 100 % 

It is shown in table, of the sample above 0,8 % students fell into 

enough category, 3,5 % was in the good category, 50,7 % was in the very 

good category, 44,2 % was in the cumlaude category, and 0,8 % was in the 

summa cumlaude category. From the data, it can be concluded that most of 

students’ academic achievement is above very good category.  

4.2. Statistical Analysis 

There were three statistical analyses that the researcher applied in 

this study: (1) the statistical analysis of normality and linearity, (2) the 

statistical analysis of correlation analysis between academic self-concept 

and academic achievement of English Education Study Program Students of 

UIN Raden Fatah Palembang, and (3) the statistical analysis of regression 

analysis between academic self-concept and academic achievement of 

English Education Study Program Students of UIN Raden Fatah Palembang. 

 



 

 

4.2.1. Normality Test and Linearity Test  

Normality test and linearity test were conducted prior to data 

analysis through SPSS 16th version for windows. As parametric statistics 

were used in this research, it was fundamental to see if the distribution of 

data were normal for each variable and linear between variables.  

4.2.1.1 The Result of Normality Test 

The data are interpreted normal if p> 0.05. If p< 0.05, it means the 

data are not normal. Kolmogorov-smirnov was used to see the normality. 

The results of normality test is shown in table below indicating that the data 

from each variable were all normal and appropriate for data analysis with 

coeficients .766 for academic self-concept and .051 for academic 

achievement 

Table 15. 

Normality Test 

One-Sample Kolmogorov-Smirnov Test 

  

ASC 

Academic_Ach

ievement 

N 346 346 

Normal Parametersa Mean 117.58 3.4508 

Std. Deviation 12.287 .28445 

Most Extreme Differences Absolute .036 .073 

Positive .023 .053 

Negative -.036 -.073 

Kolmogorov-Smirnov Z .666 1.354 

Asymp. Sig. (2-tailed) .766 .051 

a. Test distribution is Normal. 

 



 

 

Based on the result of normality test; Kolmogorov-Smirnov, both 

academic self-concept and academic achievement results were more than 

0.05. The results of academic achievement were .051 and students’ 

academic self-concept was .766 which can be assumed that the data were 

normal. 

The normal Q-Q plot of each variable is illustrated in the following 

figures. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Distribution of Academic Self-Concept Data 

Normal Q-Q Plot of Academic Self-Concept 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2. Distribution of Academic Self-Concept Data 

Normal Q-Q Plot of Academic Self-Concept 

 

 

4.2.1.2 The Result of Linearity Test 

For linearity test, deviation of linearity was obtained. If probability is 

higher than .05, the two variables are linear.  Furthermore, to find out 

whether the distribution of the data is linear or not, the result of the 

distribution can be seen in Table 16 below. 

 

 



 

 

Table 16. 

The Result of Linearity Test 

ANOVA Table 

 Academic_Achievement * ASC 

 Between Groups 

Within 

Groups Total 

 

(Combined) Linearity 

Deviation from 

Linearity 

Sum of Squares 4.566 1.636 2.929 23.349 27.915 

df 61 1 60 284 345 

Mean Square .075 1.636 .049 .082  

F .910 19.904 .594   

Sig. .663 .000 .992   

 

The results of the table above showed that the deviation from 

linearity between academic self-concept and academic achievement (Sig) 

was 0.992 or higher than 0.05 which the result was linear. 

 

4.2.2. Correlation between Students’ Academic Self-Concept and Their  

Academic Achievement 

 

This section answered the first research problem. By analyzing the 

result of desriptive statistics for the questionnaire and cumulative GPA.  

Based on Pearson Product Moment Correlation Coeficient, the result 

indicated that the pattern of correlation between students’ academic self-

concept and their academic achievement was positive. The result of Pearson 

Product Moment Correlation Coefficient was described in Table 17 below. 

 

 

 



 

 

Table 17. 

Correlation between Academic Self-Concept and Academic Achievement 

 

Correlations 

  
ASC 

Academic_Ach

ievement 

ASC Pearson 

Correlation 
1 .242** 

Sig. (2-tailed)  .000 

N 346 346 

Academic_Achievement Pearson 

Correlation 
.242** 1 

Sig. (2-tailed) .000  

N 346 346 

**. Correlation is significant at the 0.01 level (2-tailed).  

 

From the result analysis above, the correlation coefficient or the r-

obtained (.242) was higher than r-table (.113). Then the level of probability 

(p) significance (sig.2-tailed) was .000. It means that p (.000) was lower 

than .05. It can be stated that the alternative hypothesis (Ha) is accepted and 

null hypothesis (H0) is  rejected. In other word, there was a positive 

correlation between the students’ academic self-concept and their academic 

achievement. Based on the interval coefficient by Cohen, Manion, and 

Marisson (2007, p. 536), the correlation coeficient or the r-obtained (.242) 

indicates that the level of correlation between variables is weak correlation. 

 

 

 



 

 

4.2.3. Influence of Students’ Academic Self-Concept and Their  

Academic Achievement 

 

This section answered the first research problem by analyzing the 

result of descriptive statistics for the Academic Self-Concept Scale (ASCS) 

and Academic Achievement. 

In addition, since there was a correlation between the academic self-

concept and academic achievement, it can be inferred that students’ 

academic self-concept has influence on their academic achievement. 

Therefore, regression analysis was used to find out if students’ academic 

self-concept influenced their academic achievement. The result of 

regression analysis of students’ academic self-concept and academic 

achievement are described in Table 18 below. 

Table 18. 

The Regression Analysis of Students’ Academic Self-Concept and 

Academic Achievement 

Coefficientsa 

Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients 

t Sig. B Std. Error Beta 

1 (Constant) 2.792 .143  19.500 .000 

ASC .006 .001 .242 4.628 .000 

a. Dependent Variable: Academic_Achievement 

 

The results indicated that the students’ academic self-concept 

influenced academic achievement because tvalue (4.628) was higher than ttable 

(1.645) and Sig.value (.00) was lower than probability (.05). From the data 

above, can be concluded that there was a influence between self-concept 



 

 

toward academic achievement of English Education Study Program 

Students of UIN Raden Fatah Palembang.  

In addition, to know the percentage of academic self-concept 

influence on academic achievement, R-Square was obtained. Table 20 is 

shown as the result of Model Summary follow. 

Table 19. 

Model Summary 

 

Model R R Square 

Adjusted R 

Square 

Std. Error of the 

Estimate 

1 .242a .059 .056 .27639 

a. Predictors: (Constant), ASC  

 

The result of the analysis revealed that the R Square (R2) was .059. It 

means that students’ academic self-concept gave effect in the level of 5,9 % 

toward academic achievement and 94,1 % is defined or contributed by other 

factors. 

In sum, students’ academic self-concept does not significantly 

influence their academic achievement. Academic self-concept only predict 

5,9 % on the success of academic achievement. Thus, it indicated that the 

higher academic self-concept a student had, the higher the students’ 

academic achievement would be. 

 

 

 

 



 

 

4.3. Interpretation 

In order to strengthen the value of this study the interpretation is 

made based on the result of data analyses. According to the findings, there 

was a positive correlation between academic self-concept and academic 

achievement. There was also a influence of academic self-concept on 

academic achievement. 

First, based on the questionnaire, only two levels of academic self-

concept were perceived by the students with different numbers. There are 

193 students (55,7 %) whose score belonged to average category, and 153 

students (44,3 %)  fell into high category. In other word, academic self-

concept of English education study program students of UIN Raden Fatah 

Palembang was high enough. While, for their academic achievement, there 

are 3 students (0,8 %) fell into enough category, 12 students (3,5 %) were in 

the good category, 175 students (50,7 %) were in the very good category, 

153 students (44,2 %) were in the cumlaude category, and  3 students (0,8 

%) were in the summa cumlaude category. From the data, it can be 

concluded that most of students’ academic achievement is above very good 

category. 

 Based on the result of pearson product moment correlations, it was 

found that there was a positive correlation between academic self-concept 

and academic achievement of English Education Study Program Students of 

UIN Raden Fatah Palembang (r- .242). This means that students’ academic 

self-concept had relation to their academic achievement. Based on the 



 

 

interval coefficient by Cohen, Manion, and Marisson (2007, p. 536), the 

correlation coeficient or the r-obtained (.242) indicates that the level of 

correlation between variables is weak correlation. According to Dramanu 

and Balarabe (2013, p. 99), students who are convinced that they are good 

and have the ability to succeed or control their educational experiences are 

likely to make efforts to excel in school-related work.  

According to Akey (2006, p. 4), students who performed higher 

academically had a higher academic self-concept. It means that students’ 

beliefs about their competence and expectations for success in school are 

linked to the students’ level of engagement as well as emotional states that 

promote their ability to be academically successful. 

Furthermore, it might be because  English Education Study Program 

Students of UIN are aware of their academic self-concept. They tried to 

push themselves to be social person, good motivation, positive attitute, fell 

more confidence and respect about one’s and others’ feeling. Brooks and 

Emmart (1976) argue that people who have a positive self-concept ensure to 

be as successful as possible, feeling able to cope with the problem, feeling a 

par with others, receiving a compliment without shame, and feeling able to 

repair themselves. 

In this research, students’ academic self-concept does not 

significantly influences their academic achievement, it can be seen from the 

contribution of students’ academic self-concept is just 5,9 % to students’ 

academic achievement. There might be some reasons why there was low 



 

 

contribution between students’ academic self-concept and their academic 

achievement. Some of reasons are there might be other factors contributing 

to the students’ academic achievement. National Center for Education 

Statistics (2000, p. 8-24) states that there are several factors that influence 

students’ academic achievement. They are students’ background, school 

organization features, teachers’ qualifications, school climate. One of these 

factors may be strong contribution for students’ academic achievement.  

Qalavand, et al, (2013, p. 339) explain that not only self-concept 

may influence their academic achievement in general and their grammatical 

knowledge in particular but also many other factors including their 

motivation, attitudes towards the language they are going to learn, the 

context in which they are going to master the new language are extremely 

influential in this regard. While, Kalaivani et. al, (2016, p. 48) states that 

there are some factors that lead to less academic achievement, such as fear 

of failure, lack of challenge, lack of meaning, emotional problems, anger, 

and desire for attention. 

Another reason is academic achievement that refers to students’ 

cumulative grade point average (GPA), in which here are some courses 

which did not belong to English subject matters. These courses related to 

islamic, educational, philosophical, and national subject matter.  

This finding is line with the study previously. It is supported by Jen 

and Chien’s statement (2008, p. 1) that students with positive academic self-

concept tend to invest more time to engage in learning activities in 



 

 

correspondence learning subject. The finding also supports that positive 

academic self-concept lead to the positive gains of academic achievement. 

Additionally, a close look at the literature review reveals that the 

findings of this research are in accordance with a number of previous 

studies. Matovu (2012) who found that there was a statistically significant 

effect of self-concept based on  gender on academic effort and academic 

achievement. The result also reported statistically significant difference on 

academic achievement. 

In addition, Meshkat and Hosseini (2015) found that there was a 

close relationship between academic self-concept and measures of academic 

achievement in both English and Grade Point Average (GPA). It is 

supported by Guay, Marsh, and Boivin (2003, p. 134) who reported that 

students who had higher level of academic self-concept had higher grades 

because their academic self-concept enabled them to be more autonomous 

and motivated. While, a study conducted by Pitaloka (2011) indicated that 

there was a positive and significant correlation between academic self-

concept and academic achievement. It means that a positive academic self-

concept of the students should lead to gain in their academic ahievement. In 

sum, the higher level of academic self-concept of a student, the better is his 

or her academic achievement. 

At the same time, there was no research showing contrary on the 

correlation between academic self-concept and academic achievement of 



 

 

students. All of the previous related studies showed that there was a 

correlation between academic self-concept and academic achievement.  

In short, the total contribution of students’ academic self-concept 

and their academic achievement showed correlation and influence. However 

the unexplained factors also had contribution on students’ academic 

achievement. The finding of the study have some pedagogical implication 

for foreign language teacher, students, and next researchers. 

In conclusion, the students’ academic self-concept had weak 

correlation and does not significantly influences on their academic 

achievement. It showed that the better students’ academic self-concept, the 

better students’ academic achievement.  
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

 

This chapter present: (1) conclusions; and (2) suggestions. 

5.1. Conclusions 

From the findings and interpretations in the previous chapter, some 

conclusions would be presented. First, the students’ academic self-concept 

had positive correlation to their academic achievement with r- .242. It 

showed in the level of weak correlation. Second, it can be concluded that 

students’ academic self-concept was not significant influence on their 

academic achievement. It was shown that students’ academic self-concept 

only gave 5,9% contribution to their academic achievement. The findings of 

this study also have implications for students that the better their academic 

self-concept is, the better their academic achievement will be. This research 

may have some pedagogical implications for foreign language teacher, 

students, and further researchers. 

5.2. Suggestions 

Considering the result of the study, the lecturers should know the 

importance of academic self-concept of the students’ academic achievement 

and the lecturers can support and build positive self-concept to their college 

students. 

Next, the students of English Education Study Program should 

develop their own self-concept and evaluation of academic ability although 

they are low achiever or not, because high academic self-concept helps them 



 

 

to believe that have good academic ability and which eventually encourage 

them to perform better and better in their school or college. 

Due to the fact that limitation of the study was conducting the 

interview with students only, it is recomended that further research to 

conduct an interview with the lecturer as well to dig more information about 

the importance of building a positive academic self-concept of the students, 

so that the study can be more representative. Next, further research may also 

consider conducting an interview with more than five lecturers in order to 

get more information about how far lecturers’ knowledge about the 

important of self-concept on academic achievement of the students. Next, 

further research should also consider to find the correlation between 

students’ academic self-concept and their academic achievement 

specifically in which were viewed from gender, previous academic 

achievement, etc.  
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APPENDIX A 

ACADEMIC SELF-C0NCEPT SCALE 

Name    :      

Student’s Number  : 

Semester   :      

GPA    : 

 

Listed below are a number of statements concerning school-related attitudes.rate each item as it 

partains to you personally. Base your rating on how you feel most of time. Use the following scale 

to rate each statement. 

 

1= Strongly Disagree    2= Disagree    3= Agree    4= Strongly Agree 

 

Indicate your response by adding the tick symbol ( √ ) in the provided column that you think the 

one describing you the best. Be sure to answer all items. Please response to each item 

independently; do not be influenced by your previous choices. There is no right or wrong answer. 

Thus, please respond the statements honestly. 

 

 

 

No Statements 

Response 

1 2 3 4 

1 Being a student is a very rewarding experience.      

2 If I try hard enough, I will be able to get good grades.      

3 Most of the time my efforts in school are rewarded.      

4 No matter how hard I try I do not do well in school.      

5 I often expect to do poorly on exams.      

6 All in all, I feel I am a capable student.      

7 

I do well in my courses given the amount of time I dedicate 

to studying.  

    



 

 

8 My parents are not satisfied with my grades in college.      

9 Others view me as intelligent.      

10 Most courses are very easy for me.      

11 I sometimes feel like dropping out of school.      

12 Most of my classmates do better in school than I do.      

13 Most of my instructors think that I am a good student.      

14 At times I feel college is too difficult for me.      

15 All in all, I am proud of my grades in college.      

16 Most of the time while taking a test I feel confident.      

17 I feel capable of helping others with their class work.      

18 I feel teachers’ standards are too high for me.      

19 It is hard for me to keep up with my class work.      

20 I am satisfied with the class assignments that I turn in.      

21 At times I feel like a failure.      

22 I feel I do not study enough before a test.      

23 Most exams are easy for me.      

24 I have doubts that I will do well in my major.      

25 For me, studying hard pays off.      

26 I have a hard time getting through school.      

27 I am good at scheduling my study time.      

28 I have a fairly clear sense of my academic goals.      

29 I’d like to be a much better student than I am now.      



 

 

30 I often get discouraged about school.      

31 I enjoy doing my homework.      

32 I consider myself a very good student.      

33 I usually get the grades I deserve in my courses.      

34 I do not study as much as I should.      

35 I usually feel on top of my work by finals week.     

36 Others consider me a good student.      

37 I feel that I am better than the average college student.      

38 

In most of the courses, I feel that my classmates are better 

prepared than I am.  

    

39 

I feel that I do not have the necessary abilities for certain 

courses in my major.  

    

40 I have poor study habits.      

 

Source : Reynolds, W. M., Ramirez, M. P., Magrina, A., & Allen, J. E. (1980). 

Initial development and validation of the academic self-concept scale. 

Educational and Psychological Measurement, 40, 1013-1016. 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

  



 

 

 



 

 

APPENDIX G 

Descriptive Statistics of Academic Self-Concept 

 

 

 

 

 

 

 

 

ASC 

  

Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid 82 1 .3 .3 .3 

84 1 .3 .3 .6 

85 1 .3 .3 .9 

86 1 .3 .3 1.2 

87 1 .3 .3 1.4 

89 3 .9 .9 2.3 

90 1 .3 .3 2.6 

92 1 .3 .3 2.9 

93 1 .3 .3 3.2 

94 3 .9 .9 4.0 

95 2 .6 .6 4.6 

96 4 1.2 1.2 5.8 

97 1 .3 .3 6.1 

98 4 1.2 1.2 7.2 

99 2 .6 .6 7.8 

100 2 .6 .6 8.4 

101 1 .3 .3 8.7 

102 7 2.0 2.0 10.7 

Descriptive Statistics 

 

N Minimum Maximum Mean 

Std. 

Deviation 

ASC 346 82 154 117.58 12.287 

Valid N 

(listwise) 
346 

    



 

 

103 2 .6 .6 11.3 

104 8 2.3 2.3 13.6 

105 5 1.4 1.4 15.0 

106 6 1.7 1.7 16.8 

107 7 2.0 2.0 18.8 

108 8 2.3 2.3 21.1 

109 9 2.6 2.6 23.7 

110 11 3.2 3.2 26.9 

111 7 2.0 2.0 28.9 

112 12 3.5 3.5 32.4 

113 15 4.3 4.3 36.7 

114 11 3.2 3.2 39.9 

115 12 3.5 3.5 43.4 

116 8 2.3 2.3 45.7 

117 12 3.5 3.5 49.1 

118 13 3.8 3.8 52.9 

119 9 2.6 2.6 55.5 

120 7 2.0 2.0 57.5 

121 19 5.5 5.5 63.0 

122 10 2.9 2.9 65.9 

123 10 2.9 2.9 68.8 

124 9 2.6 2.6 71.4 

125 9 2.6 2.6 74.0 

126 5 1.4 1.4 75.4 

127 8 2.3 2.3 77.7 

128 12 3.5 3.5 81.2 

129 7 2.0 2.0 83.2 

130 7 2.0 2.0 85.3 

131 6 1.7 1.7 87.0 

132 7 2.0 2.0 89.0 



 

 

133 5 1.4 1.4 90.5 

134 6 1.7 1.7 92.2 

135 8 2.3 2.3 94.5 

136 2 .6 .6 95.1 

137 1 .3 .3 95.4 

138 3 .9 .9 96.2 

139 2 .6 .6 96.8 

140 3 .9 .9 97.7 

141 1 .3 .3 98.0 

142 3 .9 .9 98.8 

145 1 .3 .3 99.1 

148 1 .3 .3 99.4 

150 1 .3 .3 99.7 

154 1 .3 .3 100.0 

Total 346 100.0 100.0  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

APPENDIX H 

Descriptive Statistics of Academic Achievement 

Descriptive Statistics 

 

N Minimum Maximum Mean 

Std. 

Deviation 

Academic_Achieve

ment 
346 1.45 4.00 3.4508 .28445 

Valid N (listwise) 346     

 

 

Academic_Achievement 

  Frequency Percent Valid Percent Cumulative Percent 

Valid 1.45 1 .3 .3 .3 

2.27 1 .3 .3 .6 

2.29 1 .3 .3 .9 

2.8 1 .3 .3 1.2 

2.81 1 .3 .3 1.4 

2.85 1 .3 .3 1.7 

2.9 1 .3 .3 2.0 

2.96 1 .3 .3 2.3 

2.98 1 .3 .3 2.6 

3 6 1.7 1.7 4.3 

3.02 1 .3 .3 4.6 

3.04 1 .3 .3 4.9 

3.05 5 1.4 1.4 6.4 

3.06 4 1.2 1.2 7.5 

3.08 1 .3 .3 7.8 

3.09 6 1.7 1.7 9.5 

3.1 5 1.4 1.4 11.0 

3.11 2 .6 .6 11.6 

3.12 1 .3 .3 11.8 



 

 

3.13 4 1.2 1.2 13.0 

3.14 3 .9 .9 13.9 

3.15 4 1.2 1.2 15.0 

3.16 4 1.2 1.2 16.2 

3.17 1 .3 .3 16.5 

3.18 5 1.4 1.4 17.9 

3.19 2 .6 .6 18.5 

3.2 1 .3 .3 18.8 

3.21 3 .9 .9 19.7 

3.22 1 .3 .3 19.9 

3.24 4 1.2 1.2 21.1 

3.25 2 .6 .6 21.7 

3.26 4 1.2 1.2 22.8 

3.27 5 1.4 1.4 24.3 

3.28 5 1.4 1.4 25.7 

3.29 5 1.4 1.4 27.2 

3.3 5 1.4 1.4 28.6 

3.31 3 .9 .9 29.5 

3.32 3 .9 .9 30.3 

3.33 2 .6 .6 30.9 

3.34 3 .9 .9 31.8 

3.35 8 2.3 2.3 34.1 

3.36 6 1.7 1.7 35.8 

3.37 1 .3 .3 36.1 

3.38 4 1.2 1.2 37.3 

3.39 3 .9 .9 38.2 

3.4 4 1.2 1.2 39.3 

3.41 3 .9 .9 40.2 

3.42 5 1.4 1.4 41.6 

3.43 5 1.4 1.4 43.1 



 

 

3.44 4 1.2 1.2 44.2 

3.45 11 3.2 3.2 47.4 

3.46 3 .9 .9 48.3 

3.47 7 2.0 2.0 50.3 

3.48 7 2.0 2.0 52.3 

3.49 2 .6 .6 52.9 

3.5 6 1.7 1.7 54.6 

3.51 1 .3 .3 54.9 

3.53 2 .6 .6 55.5 

3.54 3 .9 .9 56.4 

3.55 29 8.4 8.4 64.7 

3.56 5 1.4 1.4 66.2 

3.57 1 .3 .3 66.5 

3.58 1 .3 .3 66.8 

3.59 3 .9 .9 67.6 

3.6 3 .9 .9 68.5 

3.62 1 .3 .3 68.8 

3.63 2 .6 .6 69.4 

3.64 26 7.5 7.5 76.9 

3.65 1 .3 .3 77.2 

3.66 4 1.2 1.2 78.3 

3.67 2 .6 .6 78.9 

3.68 4 1.2 1.2 80.1 

3.69 4 1.2 1.2 81.2 

3.7 1 .3 .3 81.5 

3.71 1 .3 .3 81.8 

3.72 2 .6 .6 82.4 

3.73 23 6.6 6.6 89.0 

3.75 2 .6 .6 89.6 

3.76 1 .3 .3 89.9 



 

 

3.77 1 .3 .3 90.2 

3.79 2 .6 .6 90.8 

3.81 1 .3 .3 91.0 

3.82 13 3.8 3.8 94.8 

3.83 2 .6 .6 95.4 

3.84 1 .3 .3 95.7 

3.86 1 .3 .3 96.0 

3.88 1 .3 .3 96.2 

3.91 9 2.6 2.6 98.8 

3.94 1 .3 .3 99.1 

4 3 .9 .9 100.0 

Total 346 100.0 100.0  

 

 

 

 

 
 

 

 

 

 
 

 

 

 

 

 

 

 



 

 

APPENDIX I 

NORMALITY TEST 

One-Sample Kolmogorov-Smirnov Test 

  

ASC 

Academic_Ach

ievement 

N 346 346 

Normal Parametersa Mean 117.58 3.4508 

Std. Deviation 12.287 .28445 

Most Extreme Differences Absolute .036 .073 

Positive .023 .053 

Negative -.036 -.073 

Kolmogorov-Smirnov Z .666 1.354 

Asymp. Sig. (2-tailed) .766 .051 

a. Test distribution is Normal. 

  

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

APPENDIX J 

LINIERITY TEST 

 

ANOVA Table 

 Academic_Achievement * ASC 

 Between Groups 

Within 

Groups Total 

 

(Combined) Linearity 

Deviation from 

Linearity 

Sum of Squares 4.566 1.636 2.929 23.349 27.915 

df 61 1 60 284 345 

Mean Square .075 1.636 .049 .082  

F .910 19.904 .594   

Sig. .663 .000 .992   

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 



 

 

APPENDIX K 

Correlation between Academic Self-Concept and Academic Achievement 

Correlations 

  
ASC 

Academic_Achie

vement 

ASC Pearson 

Correlation 
1 .242** 

Sig. (2-tailed)  .000 

N 346 346 

Academic_Achievement Pearson 

Correlation 
.242** 1 

Sig. (2-tailed) .000  

N 346 346 

**. Correlation is significant at the 0.01 level (2-tailed).  

 

 

 

 

 

 

 

 

 

 

 

 

 

  



 

 

APPENDIX L 

Influence of Students’ Academic Self-Concept and Their  Academic 

Achievement 

 

Variables Entered/Removedb 

Model 

Variables 

Entered 

Variables 

Removed Method 

1 ASCa . Enter 

a. All requested variables entered.  

b. Dependent Variable: Academic_Achievemen 

 

Model Summary 

Model R R Square 

Adjusted R 

Square 

Std. Error of 

the Estimate 

1 .242a .059 .056 .2639 

a. Predictors: (Constant), ASC  

 

 

ANOVAb 

Model Sum of Squares df Mean Square F Sig. 

1 Regression 1.636 1 1.636 21.422 .000a 

Residual 26.278 344 .076   

Total 27.915 345    

a. Predictors: (Constant), ASC     

b. Dependent Variable: Academic_Achievement   

 

 

Coefficientsa 

Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients 

t Sig. B Std. Error Beta 

1 (Constant) 2.792 .143  19.500 .000 

ASC .006 .001 .242 4.628 .000 

a. Dependent Variable: Academic_Achievement 



 

 

APPENDIX M 

Research Gallery 
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APPENDIX N 

SCRIPTS OF INTERVIEW 

Student 1: 

The Researcher : Assalamualaikum, my name is Mutiara. I wanna ask 

some questions to you. First one, why do you choose 

English Education Study Program Major? 

Student 1 : Because, I think, I choose English Education Study 

Program Major because I’m going to be a teacher of 

English so I’ve to learn how to teach students in English 

lessons. 

The Researcher : Do you enjoy study here? 

Student 1 : Yes, of course. Because all of the lecturers here are very 

friendly, intelligence, amd smart. 

The Researcher : In your opinion, what are the difficulties of teaching and 

learning process? 

Student 1 : The difficulties are some of the lecturer did not use 

strategy, method in teaching the student in the class. 

The Researcher : Have you ever had the difficulties when you done the 

assignment from your lecturers? 

Student 1 : Yes, I have so many difficulties because the lecturers 

only tell the lesson briefly so almost the student did not 

know about the conclusion of the lesson. 

The Researcher : But, you already broke your problem by yourself. So 

have you ever helps your friend to doing the 

assignment? 

Student 1 : Yes, alhamdulillah yes. And I always helps my friends 

to doing the assignment when they had the difficulties. 

The Researcher : Do believe that your academic ability can help you to 

achieve the better academic achievement in this college? 

Student 1 : Yes, I believe it. 

The Researcher : Are you satisfied with your academic achievement 



 

 

especially your Cumulative GPA? 

Student 1 : Yes, I feel satisfied. 

The Researcher : What will you do to achieve the better academic 

achievement later? 

Student 1 : I concept my lesson first, and then I concept mu 

schedule so in that I’ll learn, I’ll concept every details 

lesson in the class in order to get the better GPA 

The Researcher : Okay, thank you so much for your information. 

Student 1 : Yes, with my pleasure. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Students 2 

The Researcher : Assalamualaikum, my name is Mutiara. I wanna ask 

some questions to you. First one, why do you choose 

English Education Study Program Major? 

Student 2 : Because I love English and I wanna be professional 

English teacher. 

The Researcher : Do you enjoy study here? 

Student 2 : Of course, I enjoyed study here. 

The Researcher : In your opinion, what are the difficulties of teaching and 

learning process? 

Student 2 : Sometimes I can’t understand about the course, maybe I 

ask my friend to explain to me.  

The Researcher : Have you ever had the difficulties when you done the 

assignment from your lecturers? 

Student 2 : Yes, I have. But I always find the solution with open the 

internet, books, etc. 

The Researcher : But, you already broke your problem by yourself. So 

have you ever helps your friend to doing the 

assignment? 

Student 2 : Sometimes I always helps my friends to doing the 

assignment. 

The Researcher : Do believe that your academic ability can help you to 

achieve the better academic achievement in this college? 

Student 2 : Yes, I do 

The Researcher : Are you satisfied with your academic achievement 

especially your Cumulative GPA? 

Student 2 : Yes, I feel satisfied. I get the better GPA until now. 

The Researcher : What will you do to achieve the better academic 

achievement later? 

Student 2 : Maybe I have to learn more. 

The Researcher : Okay, thank you so much for your information. 

Student 2 : Ok. 

 



 

 

Students 3 

The Researcher : Assalamualaikum, my name is Mutiara. I wanna ask 

some questions to you. First one, why do you choose 

English Education Study Program Major? 

Student 3 : Actually, I join into the wrong study program. I only 

join my friend when doin test here. 

The Researcher : Do you enjoy study here? 

Student  3 : Actually no, but I have do it. 

The Researcher : In your opinion, what are the difficulties of teaching and 

learning process? 

Student  3 : I have the difficulties to understand what my lecturer 

explain and I can’t understand well.  

The Researcher : Have you ever had the difficulties when you done the 

assignment from your lecturers? 

Student  3 : Yes always. I always ask my friend to doing my task. 

The Researcher : So have you ever helps your friend to doing the 

assignment? 

Student  3 : No, because I can’t do by myself. 

The Researcher : So you never helps your friend to doing the assignment. 

Are you satisfied with your academic achievement 

especially your Cumulative GPA? 

Student  3 : I think no 

The Researcher : What do you think? Is your GPA above or below 3? 

Student  3 : Below 3. 

The Researcher : Are you sure? 

Student  3 : Yes, 

The Researcher : So, what will you doing to achieve the better academic 

achievement later? 

Student  3 : Maybe, I have to learn more about English. 

 

 

 



 

 

Students 4 

The Researcher : Assalamualaikum, my name is Mutiara. I wanna ask 

some questions to you. First one, why do you choose 

English Education Study Program Major? 

Student 3 : Because I have no chosen, so Ichoose English as my 

major. 

The Researcher : Do you enjoy study here? 

Student  3 : Not really, I hate English haha 

The Researcher : In your opinion, what are the difficulties of teaching and 

learning process? 

Student  3 : I don’t know everyting in English  

The Researcher : Because you have no ability in English, right. So have 

you ever had the difficulties when you done the 

assignment from your lecturers? 

Student  3 : Because I don’t know about English at all so I get low 

score in my test and something like that.  

The Researcher : So have you ever helps your friend to doing the 

assignment? 

Student  3 : No. Bacause my score is low than them.  

The Researcher : Are you satisfied with your academic achievement 

especially your Cumulative GPA? 

Student  3 : Exacly no, 

The Researcher : What do you think? Is your GPA above or below 3? 

Student  3 : Above 3. 

 

The Researcher 
: So, what will you doing to achieve the better academic 

achievement later? 

Student  3 : Maybe, I will learn again 

 

 

 

 



 

 

PRELIMINARY STUDY 

 

1. Why do you choose English Education Study Program Major? 

2. Do you enjoy study here? 

3. What are the difficulties of teaching and learning process? 

4. Have you ever had the difficulties when you done the assignment from 

your lecturers? 

5. What will you doing when you have a problem with the assigment? 

6. Have you ever help your friend to doing the assignment? 

7. Do believe that your academic ability can help you to achieve the better 

academic achievement in this college? 

8. Are you satisfied with your academic achievement especially your 

Cumulative GPA? 

9. What will you doing to achieve the better academic achievement later? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Table of the Student's t-distribution 

The table gives the values of ;t    where 

Pr(T > t ;  ) =  , with    degrees of freedom 

 

 

     

0.1 0.05 0.025 0.01 0.005 0.001 0.0005 

1 3.078 6.314 12.076 31.821 63.657 318.310 636.620 

2 1.886 2.920 4.303 6.965 9.925 22.326 31.598 

3 1.638 2.353 3.182 4.541 5.841 10.213 12.924 

4 1.533 2.132 2.776 3.747 4.604 7.173 8.610 

5 1.476 2.015 2.571 3.365 4.032 5.893 6.869 

        

6 1.440 1.943 2.447 3.143 3.707 5.208 5.959 

7 1.415 1.895 2.365 2.998 3.499 4.785 5.408 

8 1.397 1.860 2.306 2.896 3.355 4.501 5.041 

9 1.383 1.833 2.262 2.821 3.250 4.297 4.781 

10 1.372 1.812 2.228 2.764 3.169 4.144 4.587 

        

11 1.363 1.796 2.201 2.718 3.106 4.025 4.437 

12 1.356 1.782 2.179 2.681 3.055 3.930 4.318 

13 1.350 1.771 2.160 2.650 3.012 3.852 4.221 

14 1.345 1.761 2.145 2.624 2.977 3.787 4.140 

15 1.341 1.753 2.131 2.602 2.947 3.733 4.073 

        

  



 

 

16 1.337 1.746 2.120 2.583 2.921 3.686 4.015 

17 1.333 1.740 2.110 2.567 2.898 3.646 3.965 

18 1.330 1.734 2.101 2.552 2.878 3.610 3.922 

19 1.328 1.729 2.093 2.539 2.861 3.579 3.883 

20 1.325 1.725 2.086 2.528 2.845 3.552 3.850 

        

21 1.323 1.721 2.080 2.518 2.831 3.527 3.819 

22 1.321 1.717 2.074 2.508 2.819 3.505 3.792 

23 1.319 1.714 2.069 2.500 2.807 3.485 3.767 

24 1.318 1.711 2.064 2.492 2.797 3.467 3.745 

25 1.316 1.708 2.060 2.485 2.787 3.450 3.725 

        

26 1.315 1.706 2.056 2.479 2.779 3.435 3.707 

27 1.314 1.703 2.052 2.473 2.771 3.421 3.690 

28 1.313 1.701 2.048 2.467 2.763 3.408 3.674 

29 1.311 1.699 2.045 2.462 2.756 3.396 3.659 

30 1.310 1.697 2.042 2.457 2.750 3.385 3.646 

        

40 1.303 1.684 2.021 2.423 2.704 3.307 3.551 

60 1.296 1.671 2.000 2.390 2.660 3.232 3.460 

120 1.289 1.658 1.980 2.358 2.617 3.160 3.373 

 1.282 1.645 1.960 2.326 2.576 3.090 3.291 

 

 

 

 



 

 

 



 

 

 



 

 

 


